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Duty bearer
Fulfils Claims
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Rights holder

Rights Holder

Save the Children (2005). Child Rights Programming: How to Apply Rights-Based Approaches to Programmin

g. A Handbook for International Save the Children Alliance Members.
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Child rights situation analysis

Direct actions Strengthening Strengthening

on gaps and structures and communities

violations of mechanisms and civil

rights societies’
capacity to
support
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rights

Resources

Save the Children (2005). Child Rights Programming: How to Apply Rights-Based Approaches to

Programming. A Handbook for International Save the Children Alliance Members.
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1 Rights-Based Approach and Basic Education Workshop Agenda
Rights Based Approach and Basic Education Workshop

Tokyo Japan

10-12 October 2008
Organized by Save the Children Japan

DAY 1
Session Time Activities Notes
1 9:30-10:15 Opening & grounding of | Include expectations, working
workshop groups, agenda, who knows
Opening remarks - Mr. Hiroki | what
Sawamura, Ministry of Foreign
Affairs
2 10:15-11:15 A Tamily experience - | Pokotia exercise
Introduction to the | 5
Child/Childhoods Approach
11:15-11:30 Tea/Coffee break
3 11:30-13:00 Overview of Child Rights | Child/Childhoods Approach
Programming & Rights Based | Definition of rights
Approaches History of rights instruments
Rights principles
Rights-Duty Bearer
relationship
Circles of influence
13:00-14:15 Lunch
4 14:15-15:45 Child Rights Programming:
Principles in Action 1
(Non-Discrimination)
15:45-16:00 Tea/Coffee break
5 16:00-17:30 Child Rights Programming:

Principles in Action 11
(Participation)
Wrap-up of Day
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DAY 2

Session Time Activities Notes
9:30-09:45 Reflection on DAY 1
Gathering Questions
1 09:45-11:15 Child Rights Programming: Principles
in Action 111
(Accountability & Best Interests of
the Child)
11:15-11:30 Tea/Coffee break
2 11:30-13:00 Rights to, in and through Education
13:00-14:15 Lunch
3 14:15-15:45 Rights-based  program  planning,
monitoring and evaluation |
15:45-16:00 Tea/Coffee break
4 16:00-17:30 Rights-based program planning,
monitoring and evaluation 11
Wrap-up
DAY 3
Session Time Activities Notes
9:30-09:45 Reflection on DAY 2
Gathering Questions
1 09:45-11:15 Rights-based program planning,
monitoring and evaluation 111
Balance of rights based work -
strategy
11:15-11:30 Tea/Coffee break
2 11:30-13:00 Rights-based approach to
programming in education Examples
Rights-based reflections on current
educational programs
13:00-14:15 Lunch
3 14:15-15:45 Remaining issues and questions
15:45-16:00 Tea/Coffee break
4 16:00-17:30 Reflection on the workshop

Final Wrap-up
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Rights-Based Approach and Basic Education Workshop

Rights Based Approach & Basic
Education Workshop

10% = 12% October

Jay Wisecarver

':"h—-l."-li-

15 minstes ﬁ

* Find someone you do not know

+ Talk about who you are & what you do
* (Short) name to be used in workshop
« Mame of your organization
* Your work location

« What you do (not detailed — generally what
wyou work infhow you work)

* Prepare 15 sec intro of new friend
+ Plenary

Introductions

I -

r '-i'h—-cu-H

GROUP TASK: 18 winsos -ﬁ{
Expectation and Ground Rules |

Debrief Group Work ‘ﬁ’

« Summarize; Check for group agresment,
add if needed.

In groups _
* Share your individual expectations. Agree ; M“hl"“_' I:"“r'fi""'i'E
on 3 expectationa for the group < Participation
* Share your how you expect people to zﬂmﬂd
work together (ground rules). Agres on 3, =
iy e et b o b (] \i'h-nhun- b v e i T i *h—-—m
i-ﬁ &
Ground Rules J Draft Objectives to modify
* Don't forget task groups — B?ﬂuuddﬂnwmnut
Eni-hnhdmﬂ-ﬂm;rd;—d—#
« Feadback Bu sbin to ues CREASORP t werh
* Energizer !rmmw-rmarﬂrhm
+ Cleanup Warkahog i
« Time ﬂfﬂm-mdwmﬂnﬂ-mn

« Question/Comment Sheet (Parking Lot)

2y PR L T R Fl
-

L S L AL A TR a
[ ——




Agenda of the Workshop ‘ﬁJ

« Wha do you laow « CRBA to Education

+ CRIJCRP Framawork RxanMpies
CRP Principlas + Look at Panning!
Cribd MonitoringEyakiation
Faghls Wanous Anilyses
ProgearTeming Concluding Obesvalinns

= Look at programs - CRP
principbas in Achon
Mon-disciminaginn
Paiicpation
Accomntahilty
Boot inserests of 1he Child

Dimenzions of Change &
leokang Al oulcomes

CRP Strategy

+ Rights-based raflechons
an curran! educationa
programs

+ Practical reflection (work
and CRF)

¥ !“h—-n-u—

Who knows what? 'ﬁd

After | ask a gquestion, please move to the
appropriate part of the room.
« 0 —nothing/no confidence to do
« 10 = know all about this/confident can do

1 S A i
l-i'h—-n-u—u

Who knows what: confidence 'ﬁl
in...

« Child Development
0-6
E-11
12+
+ Basics of Rights
« Details of CRC (who has read it in the last 6§ mao)
» Rights-based approach
« Rights base approach to education
« Education pragramming good practice
+ Practical application of CRP

Sy e o B e Skt e

! ~i'|..-m-

CRC/CRP Framework

'*I-u-ﬁﬂm

Child

!*Il—-tu-—

Pokotia .i

BB b T R G- 0
aﬁﬁm e ety B . e 3 B oy ELAEE

A Bl mi b L L Y Bl ML‘:
BT TR L] M e e

[T e

B o e e ]
Teliaw GO Fmih BT (el d e
T I 5k B 0 b Fh B b e A B

- WEIEEER B B e RO T

v el L o 3 i e e iy

i

I S L
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Pokotia #

« & families of & participants:
Midsize town: family 2 children
' Highland area: poor family 4 children
2 Rural area; poor farmer family 3 children
| Capital City: middle class family 1 child

© Coastal area on small island: Very poor
family 2 children

" !“h—-n-u—

Pokotia 'ﬁd

« Your family is living in a country called
“Pokotia” in Southeast Asia.

+ Take 5 minutes to decide on who will play
what role and decide on a name for your
family.

+ Spend a few minutes thinking by yourself
about how you should act and what you
would be doing in your family.

1 S A 84
l-i'h—-n-u—u

Pokotia 'ﬁl

* rour natenat currency 1S the FPokol

+ You have 1000 Pokats for your monthly housafrold
budael

= This is énough b cover only the Basse nedds of e
wihials farmily

= VWha ane these Dasic nedds of your family?

*  How miich of the 1000 Pokots do you spend on each
need?
Write the nedds and the "budget” on a fllp chart

= Wou must complals this askin 30 minulas

Your famiy wall havie only 3 minutes i bref e others n
planary

Sy e o B e ki e

" ~i'|..-m-

Pokotia Wrap \ﬁi

« Pass oul famely situahion shests

After pamicipants complete the exercise, bnafhy
. ;.;-m;?:a made the decisions? = i thatwhat happans in real
-]

= Summeng Lip: Deearsity Of Childhood - Famdies Hava
Cilferent Sitwations, Culture, Gander, Educabon, Social
ClEss = i all may result @ vary SMersnt o psnences -
aspacially for children

+ Children héva veny different childhodds — not ané child is
[fe sarme

s T u
'*I-u-ﬁun

Difference of Need & Rights \ﬂ

« We've only addressed children's/family's needs.
© Wanoted tha It somathing happenasd and mondy was

nasdad, han tha son/dauontar do nod go 10 school
Simikarty, e children on the islanad, did not go 1o
farmal school &5 there wera none of tha island. The
son |6 keaming his trade by weorkdng on the boat with
s fathar

* What's the difference then between a need and

a night?

Sy S B L T R

F s

Children/Childhoods Approach .i

Children and Childhood Approach (Think Pokotial)

«  Consider the developing abilities and
competencies of the child

« Difference and diversity of children

«  Children as 'social stakeholders’, children
involved in decisions

+  Whole child: consider all of a child's
developmental needs
Children in the broader context

I S L




+ Srengthen linkages between different sectors,

+ Concider differances bobwean childran
« Consider children's best interests

Some Possible Implications for \ﬁ{
CRP

+ Listan to childran
« Analyse the situation of the whode child in the broader

context of family, commungy

Challanga yoyr awn gssumpions sbout chidren, thair
s and perspecinies

depariments and disciplines which affect children

Coneadar the whols chid and the whola ranga of his or
e dewalopmantal nsaas

" !“h—-n-u—

Implications of child concepts 'ﬁd

_ « W seek impact on

,.-'L‘“h‘_" the child nat just
i
4:':,'. H-,_,,____‘:\"v focusl

= + One child, therefore

AL all work should be
coordinated!
e o e s e LI

Rights

~',i'|.--hn-

Human Rights... \ﬁi

« What was the first document addressing
human rights?

+ What are some of the other documents
about human rights?

* What are specific international instruments
relating to Education?

e o o e

L '*I---ﬁum

Human Rights Instruments ‘ﬁ*

% UN Charter: poece. luman rights. development
Universal Declaration of Human Hights

19 Qeneva Comvantions (Humanitarian Lew/Laws of
Wilar]

5 Carvantan an thg. Elmenatian of all Farms of Racial
Discrimination (SERD)

Cawenant cn Givil and Palitssal Rgghts (CCPR)
Covenant an Eoanomic, Social and Cultural Rights
(CESCR)

Ty P A L AL S |

o .*.___“__

Human Rights Instruments .i

' Convention on the Elimination of al Foems of
Cescrimination Against Womaen {CECMM]

Convention againe! Torture and oiher Cruel, Inhuman
or Degrading Treatmant of Funishment (CAT)

Camvention an the Rights of the Child {CRC)

I S L

o4 *I_-m-_.
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Human Rights Instruments |1 ‘#

Intamational Convanbon on the Probacicn of the
Rights of All Migrant Warkers and Mambers of Thair
Familigs {MC W%

Interngtional Convenlon on the Rights of Persons
wath Drssivlibes

T Declaration on the Rights of Indigenous Pecples

Rights key ideas

l-i'h—-n-u—u

Two key Rights concepts "ﬁl

Duty bearer

Right holder

Sy e o B e Skt e

= ~i'|..-m-

Right— responsibility — claim
Duf}r__l:ﬂ_eu rers

and (uliflL s

¥

L i E P R
Do =W = ==

Bapeeh, protedt), NTH Pl of @R
Levimr L p Lasms

e s .

" '*I-u-ﬁﬂm

&

Right to education

Lucky's right to Jay's rights for Lucky's
education education

o Jay + Community

« Community + Teachers

+ Teachers + MoE

+ MoE L

A S L T =
[ —




What's the difference between a hﬁ
need and a right? ‘

* hasic difference:

+ Meed has no obligation, People do not HAVE
to respond to the need.

« Right iz a relationship
It has & link Bebvwasn & person and somécnathing
who has an obligabion o respond
It is philesephical, based on socal contract, but
reinforced formaly by thie Human Fights
INEIrUManis.
The Sate a5 signer of tha HR Instuments 15 the
prinmany duty béarsr

| !i‘h—-n-u—

Duty Bearers “ﬁJ

* Inner-outer circles — Answer the question
« Are NMGO's duty bearers?

« Change one person bo right.

« Change to right.

< Change to right.
+ Are the private sector duty bearers?

» Change to right.

- Change to right.

1 S A "
'-i'h—-r:u-n—u

NGQOs/Private Sector — Duty
Bearers?

 Wrap-up
Formally, the State and 25 reprasentalivas are tha
primary duty bearars

Those represanialvas can ba a1 amglall levals of
aovemment — Cantral Ministry, Frefacture, loca

« In the casa tha NEOS are contracted o act in placs of
thi state, such as Korea where they are confracted to
rum sacial wisf ane canters, then yos, ey an

« It i5 similar for the private sector
Moralylathically all ara duty bearess

H

Sy e o B e ki e

. ~i'|.--m-

¥

Wrap-up

« Getting started
- Focus on Child — Pokotia
+ Basics of rights

- Relationship

+ Circles of Influence

« Duty bearers...

b v e i T

M l*lu-u-ﬁ-um

Saturday

!*n—-du-—

Recap

G cund
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Energizer

!.'I‘h—-n-u—

1
Draft agenda for day i

* Wrap-up of rights — CRC
« Work on principles

« Mon-discrimination

« Accountability

« Best Interests of the Child
« Wrap-up

I - T

'-i'h—-r:u-n—u

#

. . : |

Child Rights Programming: |

= Child - alf girfs and 5 under the age of 18,
cb&rncfm’sgas apg?yndof evoh a%:apabiﬁm
and of vilnerabilitios refative to aduis,

« Rights - defined as infernational hurman nghts

icafe to children, set out primarily in
UNCRC but also found in all cfher Ruman rights
convenfions.

. Prngamml — ima mernt of a sef of
activities firﬁdﬁnga fysis, planmning,
Mﬁn and npn.i‘bn:;ngi towards a

arngsdmn invelving good
development practice,

Sy e o B e ki e

" '-i't.--m-

Child Rights Programming: ﬁl

« Child
ail giris/hoys under 18
paingd of avolving capabiilies and of vilneratisilies
* Rights
ez mbermational human nghls apphcable to clwidien,
primanty UNCRC bul also all other hman rghts
convaniions
* Programming
managemean] of & s of golivilies [0 5 defingd goal
Imvoivies good davelgmani praclica

(TR o -

[

CRP Defined i'ﬁ‘i

* Child rights programming means using the
principles of children's rights to plan,
implement and monitor programmes with
the overall goal of improving the position
of children so that all boys and qirls can
fully enjoy their ights and can live in
societies that acknowledge and respect
children's rights,

2y PR L T R al
o

UN Convention on the
Rights of the Child

 oa—




#
Human Rights... ‘

* Why was there a separate rights
document for children?

= What is the basic content of the CRC?

A "
Qi

&

Bsrvemrrilon an tha rgits of tha dyld Js the compreharabs cods of
right Far chifran

Introduction of CRC

% in B unsers| trerty dhs et widaly mefad intermtiensl
instrurmant. ever with in e shart pericd of Ea sdoption by the United
1 harvw reiifisd tha seruanisen

Gormvention was adapted by the UN Derersl Assambly in 1988,

I - i

'-i'h—-r:u-n—u

%
Wiy there was a need of & spaclsl corarton? ‘

il sy, iy, 71w wen e wnt rrede o r ey oy Abenes B B mrde el mbins
Wy rm T Syt e L el 0 Bof baan S marmele pkBailly 5o sl 08 i adal

Dl oy oflsn sbuwnd In ek rrolelles =) For sl Tmsey @ feer el E eted,
oy, e, by e B e e Gy S e by, e mmed el

e . i ot regaried =l e bl G ot e i dea e e sasm e
b i B ol s Tl W o Mo Mo rmsis ool awal i ey e s med Bsen el
PR R R Pt W s b e A SR R Rans

ik e bl el e ot W e W FETI TEE W s
e e e

Sy e o B e ki e

» ~i't.--m—-

¥

Overview of CRC

+ Parts
- Clusters

+ Principles

(TR o -

o *hnm

CRC - 4 Principles to use with ‘--ﬁ{
content ‘

e BT
i Tt Purmisnd & s —_—

1 : CanSulicd |

I S G L
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CRC Reporting....cac mmmin hﬁ

4 o I

S ———
RS-

Concluding Observations — -ﬁJ
Japan 2004

Finish wotlk - past 0
« Reservaions -9, 10, 3Tc
» Met Y outh Dev Pol nal Amarasian. Biraku, AN,
comprehonahs . ‘Wi of chivd
]

» Suppodtive legislation % « Mamatatonalby
ireoking CRC R - :
Cy

« Mo indapandent momior . CoP
+ Lack of data and Child AbuseMegsct

+ Dwfinition child ma'rr
Biwg-GirltSen consent low

+ ND = CWD, Karaan

disaggregaton « Adaplion/Abcaction

« Coxwdingtion with Cel «  Adolescant Healiy Sul
Society *BAj0 Koss”

+ Dhissaminaton - CRC & + Ment report bay J00677T
ramning In o i -

*]
[} grpreroe—

Specific Articles -
Education

~i'|.--m-

Artilce 28 ﬁ

« Education -> compulsory & free
- Development of secondary education
+ Higher education accessible

« Drop outs -f- <> School finishers T

+ School discipline -= children’s” human
dignity

* International cooperation

b v e i T

" l*lu-u-ﬁ-um

1
Article 29 ‘\ﬁ{

« Quality, holistic development

» Respect of human rights & fundamental
freedoms

= Affiliation with & respect of cultural identity
Develop tolerant, responsible life
* Respect for the environment

*

Sy S B L T R

]
O S i it

CRC & Education articles .ﬁ

+ Review of Handout

I S G L




Programming

!i‘h—-n-u—

CRP - Programming ‘ﬁJ
« Rights Situation Analysis
« Goal

« Impact ... (c.f. child)

« Participation

« Accountability
Sustainability

« Child Protection Policy

I - B

'-i'h—-r:u-n—u

The Alphabet Soup....

* CRP - Child Rights Programming
« RBA = Rights Based Approach

« HREBAP =Human Rights Based Approach to
Programming

All basically same principles
« EXCEPT Ceu is a focusin CRP
« EXCEPT Py is & focus in CRPHREAP

Sy e o B e ki e

e ~i't.--m—-

¥

¥

CRP main points

- Child * Programming
Impinct an child
iy ol . Rights Situation
Best imlerests of chvild A f
Right holder nalysis
Goal
* Rights « Impact
Accounab iy Panicipstion E F’BF[I':ID.IJI.'.I'I
Univgrsalty (Ao
discrminatian] Accountabiliny

interdapendance
Inalimnahifity
Lo, Suwrwrmval asd
davalopmant

Sustanatbility
Child Frotection Falicy

(TR o -

o *hnm

Child Rights
Programming...

Non-discrimination

GROUP TASK: 'Bind’' Gama lﬁ

= & Red bindi =this is a person who is very
important to you who you haven't seen in
ages. You are very happy to see them and
want to greet them very warmily.

= aGreen bindi = this is someona you pass
everyday, You want to greet them, but itisn't a
big greeting.

= @ Orange bindi —this is someone you dont
want to sea or greet as you think that they will
cause you trouble,

I S G L

1]
[V
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GROUP Debriefing: “ﬁ{ !f
'Bindi’ Game ‘ Non-discrimination
«  What does it feel lke to have the stickers? What does ths Convention say?

* What groags of children in our society whe are
regulardy excluded, left out or discriminated
againat?

*  Why do these children and young pecple face
discrimination?

*  What is the mpact of such discrimination?

S A A T TR RS |l

&1
':"h—-l."-li-

Al rights apply to ll children without excegtion

[t is the duty of the stete to ensure that ohildeen ere
protacted from dleerimination

+ Tha prinoiple of Nor—deodmination s relevent 1o sl
substartive articlas in the sanvantian

I -

] '-i'h—-r:u-n—u

UDHR, Article 1 !.ﬁ{
(Discrimination) |

* ... without distinction of any kind, such
as race, colour, sex, language, religion,
political or other opinion, national or

IS minutes ﬁ!
At risk... exercise

* |n groups, let's look at the issue of discrimination.
Use the matrix below, taking only about 5
rinutes for each bow, based on our previous
exercise, Answears on flipchart paper,

social origin, property, birth or other Which chidren |Why are these |Who
status. Furthermore, no distinction shall ars ehildran diseriminatas
be made on the basis of the political, diseriminated | discriminated | against them?
jurisdictional or international status of agairt? againgt?
the country or territory to which a
person belongs... . . o
Sy i o e e S [ ad \i'h-nhun- Wi i v o Ty i e e LY L *‘ L
. ‘| ]
!'ﬁ Approaches for combating 'ﬁ
+ Which children are decrimineted sgainst? discrimination
Warry ehlldrae faes furthar decrmlnetion dis te thalr o 1halr
parents SEumrdimny debity, e, gnder, mo .
. Mmrm"_ LEVELS
« Wiy wre children docrimingted? i | i . Self
Dt progudiees, fear of wn urndemilar people, .
Buperatition or ralighous or oulturs] tabeos and E'!'E""“"““ * Organization
unsgml power and pririrchsl sucturss In sty L L L] * Programme
* Logislation and its implementation
* Wha daoriwineta? implementation. (Mational
Drzrimination is practised by EovemnmeT Bhamesyes, by adulls
agnised sbildren. by ene semmeeky spns snother by sne gresy of BM'“J
ohildran sgainet mnotber.
i R L T O | Iy 'i"—'-'-'-"— L A L L (R By *‘_-“__'




Approaches for combaeting disorimination:
MAwareness reising

Pkl awarsasss s sducetional campaigne.
L Lmﬂ el et it b s otk ipdluaticne of B peied phi

* Fromets lusss
reviss ndumrtlon

Escoumge ihe rosds o chelleys stersoiypss and wvold prajudicisl
-

schamtios in sobosks’shidese's ogenistions snd

hl.ﬂhﬂ.ﬂm.lhﬂ.nuh—h

* el senmunity eden @ sctiors to changs siifudes sad dsccumgs
dmrimition

+ Faise sesrunses and decdop skils s sppresiting dueesity wEhin or o
B

A =
Qi

Approaches for combating disorimination:
Empowerment

= |gentily thoss who are Wil cul end ovirlocked, Make (Fem visible

= Ligten 1o and iowoheos thipse who @ digoriminsled against, 0.9
pirls, boys fiom vancus backgmounds

= Woik wilh children’s angerasation o redute Sscrimnabon
* Pmoactye measuesafimates action

* Promnbe and develop peogramena for rmising salit
confidsheafeslam

1 S A i
'-i'h—-r:u-n—u

Approaches for combating diserimination |
Legisiation

* Colled and anabves milivant and dissggmgstod dita sho
Irersts o lime - o o

* Devwelop & nafonal sirabeny and FoBow up fogal oelorees wilh
Practical action.

Iz i e el orce o i aliny lagislation.
¢ Rralesn DUilgets sl maimiss resnuces

Arsalyrsar horwe budget cotbacks affecl different groups of children
© Arestiubionalise! astalish & solf - mandloneng systenm.

K irmm imwisl R i ks wlsn i orcat to
DI A MON IO TS, TOF CRmes
b .

Sy e o b g S e

o ~i't.--m—-

spirian, o ballefe of tha child s phrenta, begal gusrdians. o fumlly
warabar,

(TR o -

" *hnm

Child Rights
Programming...

Best Interests of the Child

Balanch batwaan pamtcipaton and Beet intore s

10 rinutes ﬁ

* When do we use the principle - the best
interests of the child?

« Who determines children's best interests?

Triad work

I S G L ]

G cund
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approaches, responses

* Children are in & difficult situation, @.g., child wanis 1o
study in warfcanfict situaton, CISAC, (when pratecton
A Concemn)

= When we do Fans of Acthonfbudgsl allecations, plamming
facilities lor chidren

+ When wa naed (o determme priorities & problems

= Intarasts of childioroup stand agaimst those of athéar
chiidran

= Dyfterent peapledinstitubians have differant inlerests o
deagreaments (parents . polce - socral workers ) e.g
whan parénts ane divorced, CICL

+ Cooflicts between children and adulis {culture, belials
generations, custom & practos conflict with ]

+ rgamisationa approaches {inchudng our own) don't
address best inlerasts princple and ars nal child- centrad
and Cheld Sor ormmee e e o aa ™ .‘.'___

\When? Conflict of interests, ‘\ﬁ{

When? Conflict of interests,
appmaches responses

St Aevvn wrrmd lofglerm inbeeals - ook full oy @ el beim iFleesaks

= Wil Live i Stienl [ty marssge )

® e Lave S ondless oF CONTacal oy

e L i oot ey [ vl i Domel B 0K O AT Wil |5 W i e
CRC of o MR i g

& WA Lt work AR AT R Mlﬂnmuuhrmnnimmluﬂ

= RSN vl A Aol eninoed OF coimal ad

] 'H*mhan-Iﬂnhunbn tnlll-ruinil:hum:-m

= ihen rebonal keacers 00 not UrcenEand cment Tk ingieases iadng children snd

®  den there ane e mﬂnmlmﬂmammm
[T ]

= Conmcing imsus thal efied the cHik, o :rlsnu:u = ey | e OF O
ETERENE 00m e Vinknoy enecg gu:

= Paronty uetin 1o m“mnﬂ wbﬁhnmw de of 'V of oy reasons

* When wtild shees o ol ursesacal edeiaien Bay
wllthid remeRier d mr -‘d e Bl i S e Oy EIC O - f o G
NI, plekie: o0 bd mhal 18 Lot

= Chilc vt Lo soevalhi m own et inlevest ms abed in CAC

® 'H*rnIh:n-munl|I|l.l.‘rn-rr|!Irlnrlnﬂrrnh.rd|nvd1rrﬁnhbr.r|,ﬁ:

1 S A

n '*h—-n-nq

How/\Who?

= Ask child (may not always be what child wants

« Ask peer groups

* |n cases of CICL — ask the victimi(s)

= Ask people around the child (care
givers/guardians, family, community, religious
leaders)

« Civil SocietyMGOs

« Arbitrator, mediator

« (zee the circles of influence)

Sy e o b g S

o li.hﬁhﬂ-

| How/\Who? J.‘ﬂl

+ Gole tuu'rlﬂcu ull ditadirg)

« & pereon bo monior impact on chaddren

“ |:'TgIN'\.'l' digoussiony butween children & adults (logeshei)

« Business owners, ¥ relwed 10 mcome’emgloymentiabar issuas
«  Mof ubwayy wanswn aolutions (in Budvidual cased)

Gl advice lom expert (Socsl workers, lerchers, gudance
cauns=liare, paychalagets, haahh professionak, iMermaiona | bes
peaction Latganizations)
Consull b :.l'pulu.lﬂ |:|I.II:3|FITIIIHF|II‘I1 lgll‘u.lul.-'dapaﬂnlunl'l pollc
& [Serny can "I\N"“‘M""D“"u S2alrawE M o e A1 Sl wd
HI; 2 an.".-'u' VO CaN el pleasd st Wit iathbva), lngal
vice

e o o e

'*h--ﬁum

Sunday

v e e

Agenda

Principles wrap
* Participation
« Accountability
« Example
« PlanningMlonitoring/Assessment
« Strategy
« Wrap-up

I S L

Rl —




Child Rights
Programming...

Participation

!.'I‘h—-n-u—

CRC participation articles

'-i'h—-r:u-n—u

2
CRC Atticles i'ﬁ{

CRC articles on participation are articles

» 12- opinion, 13 - voice, 14 - thought, 15—
association, 17 - information

Other relevant articles:

= Article 2 Non-discrimination,

= Apticle 3 Best interest of the child

= Article 23 Disabled children and right to active
participation

«  Article 28 Education aimed at respecting
human rights

= Ariicle 31 Right to play, recreation, leisure

oy B iy et Sl T i
'-i't.--hn-

Claiming Rights ﬁl
Group work — 15 min

*  Who ¢an claim Children's Rights?
Short discussion with focus on howfwhen
Children's education rights can be
claimed by groups:
By Children for children's rights to education
By Young People for children’s rights to ed.
By Adults for children’s rights to education,

(TR o -

il

Debrief

* Groups share

%

2y PR L T R W
S nons

Minimum Stds for Consulting
Children

« Basedon
Fractice Standards on Pamicipaton
S50 prep & folow through expeanences
+ By the SEAP Inter-Agency Group:
ECPAT Intemnational,
Hm_l-\ung Chnlcirasn
Flan Intemational,
Save the Childen Alhance,
LUMICEF EAFRD
Warld Viion

&

L S L AL A TR B
[ ——

53



54

Minimum Stds for Consulting Hﬂ
Children...So what is it?77?7 ‘

* One bocklet elaborating procedures
« COne booklet formats, templates, etc

Article 12 “ﬁ“

1. States Partiss shall assure to the child who je capable of
farming hia or her own views tha
viewn fresly in sl metters affecdng the child ths views of
tho child being given dus weoight in mccordence wikt the age
and maturity of the child

2 Fer this purposs, the child shal in particular be previded the
opportunity to be heard in ey judislel and sdministrative
procecdirgs affeating the ohld, either directly, or through &
reprasartativa or an  approgriste body, in @ menner
consiatent with the procedursl rilos of netiorel [,

[ ———— & P —— S
o
Children’ & Participation in the UN
Corvenlion on the Rights of Uwe Child
Child Rights
Ratiale ial wld erp—— i %
:r parmmial proon e e prkse e @ sourisrer sl re pet ngf‘ammll’lg...
Articls ¥ ponosspuenan of shildee Sow b wiheu tae rght b sske ter
PRty
Rsticle 41 Sl right 4 Ervebom |
Bt lcla 1.5 the i o Ereadbom fcanwaberas it arsd weligiers, Accountabﬂity |
Ratinbe 15 L ruph e frrsbom ol massm s, i
i be 16 fha vight 8 iy, |
Brticls 17 the ryht t mbrmaton,
Auticle T e right % sduckbon thil promotie mepect e husan rghts and
Atmeracy
By W B g g Ol i & ii'h-- ;*.,,_..,

e
Accountability <-> Responsibility "ﬁ
* James' Story

Sy S B L T R

L] "i"-""t""-

Article 4 'ﬁ’

States Parties shall undertalee all appropriate

legislative. administrative. and ather measures for
' 5 ¢ it ied in th
present Convention,

With regard to the economic, social, and cultural
rights, States Parties shall undertake such
measures to the maximum extent of their available
resources and, where nesded, within the framewaork
of intemation co-operation,

I S G L

0
[V




Some ways of strengthon accountability for ‘ﬁ‘
rights
D Emarmenioes @ dentify
¢ e - st s [ESPONSIblities
" Bt e o /obligations
e+ (ENSUre
. e utherity)
= « Build will to do
= e par e an 3 .
© Tnwanrs » Build Capacity
to do them
I W P e T D (3] \*h—i—t‘-ﬁl—l

GROUP TASK: 15 MEmutes 'ﬁl
Strengthening Accountability ‘

Discuss how you/pariners/‘peogle vou fund are
invelved in strengthening accountabiity through
YOUr projects’ activities - Give axamples
Sharing of a few exarples in Plenary

Sy e o B e ki e

e ~i'|.--m-

General Measures for Effective CRG
Implementation

* Legislation and implementation

#

= Coordinating mechanizms

* Allecation of budgetary resources

« Monitenng mechanisms

« Data collection

* Training en CRC

* Cogperation among Bi/Multi-laterals, Govermments,
NGO, other civil sociely, religious & community
Imaders, private sector(l)

b v e i T

™ '*I-u-ﬁum

|

Using a RBA - ‘\ﬂ
Focus on strengthening

accountability:
* Based universal standards
* Reinforces legal obligations
* Aasigns responsibility
* Croates greater legitimacy

* Builde sustsinability of impast

Sy S B L T R

b n'rq_-.i:-_

Examples of Child Rights
Programming in Education
Programs of SCJ

(P e e o
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Examples .ﬁl

* Presentation of example. Suggested frame:

Briaf {5 minutes) overview of project with
pictures or graphics.
- What makes it CRP/Rights-based?
Spacld tocus on rainforcing acoolniaodin

Which |eg of 2 pillars and how the work feeds
bestweeran the pilass (this mey be done by men
questions to the prasenter)

i !*h—-n-p-

Example
« What makes it CRP/Rights-based?

1 L A

Planning/
Monitoring/Evaluation

'-i't.-nm-

Planning a Programme

[ ———

CRP Cycle

i Ansiyring

s R
Arcoun sk ry Sifiatin

1 eaming CRp
T eedbach

i bosmes
Tt

S S 8 AL S | i
O S i it

CRP Murla

g e i




Key areas for CRSA ‘ﬁ*

* To find out about existing rights (viclations
and gaps in provision)

* To find out about stakeholders and duty-
bearers (who is affected, who is
responsible)

« To find out about capacity of key groups of
people

Key steps to CRSA.

Flanning your CRSA

A desk reviewliterature review
Primary research

Initial analysis

Further data gathering

Drafting your CRSA

Consulting widely

Finalising and using your CRSA

=

I - 154

l-i'h—-n-u—u

B — 'ﬁl
=t
Fauimly

T - ] Lerynl frs pame ol wnd o
| getnd eprinigaions

[ D e e L ]
iy greens

e L e

TE BTN prumer abd R pmmEL
el nnd ke e A3
S
T | :
i
i rm-:q-m. T T | r
CHAXT
LEPUAT E1E ]
AFRLTEIR | P ik bl Bl | r
— i !
[ tmpsmaiinyasaimm: Turs Bearme o st scwn | ']
4 L
I
¥
I
L
2

Sy e o B e ki e

" ~',i'h-m-

Meat ideas but....

Dimensions of Change to Actuate
the Principles

'*I---ﬁum

mensions O ange
Principles:
Charaes iy gobi s e st
allecting children and young |
- people’s rights .

RSN | ; ‘l' [ chags |
Changes in enquity | Ml ellldeer's el
Cheaniges bin thee lives off
e (M| iy | | wmavesier,

chilban e | M . Sl | active citizenship |

l w'mﬁ!: e 54‘.&.:"5;"!‘”5
Shild FIOCT
W R B LR i y s [l

Significant dimensions of change of 5C work

1. Changes In the Bees of children and yaung peaple

= Which tights aie being beBar Afled?

Wi QRS BN NO IDRgeE Bng wiglatied

= How many childan and young peopls’s lnes have mproves? (a5 2 % of
our tawgat populstion, a5 3 % of oversll popoition

. Changes in policies and praciice aflecting children and young
peopke's rhyhis
= Drbvldod imbo Gheee key typoes:

& Changes In policles, ag. new legklstton or changes In
existing legElation

+ Changes in imp lumeniation, eq. mee hegisiation is po
Into practice, quality of senvices Inproves.

+ Chanyes in sttitwdes ond bebiels, 0. beftes
nmdestanding & clese respomsib@ing (o esject,
lislf@ment andd protection of childrm's rights

A S L T ]
| ———
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Hjﬂ:lﬂnnl dimensions of rllmg il 50 wark.,..

L Changes in children's and young p
cilicenship

pin's participatlon and a

| . direct irentvement in owi progs smme,
For gngempks - Aukly b influgnce the dessgh of the progiamme, leaimng

fram ike irwoleamant, input inse manienng, ey akuaticon and impact
assRsEmMong

.. nbility 1o influenee beyond the projectpoog ramme el

= [mpad of pamicipation on Chidron - shiiting, sof-confidens,
indegndinl decisos making, problem sobing skils ale

= Impact 6n adulls and tho r commiiniy = Relatoaship betwoon

wdult and ehvidran, ssiudog of edull and S wided comamaniy

Impact o the ademal enyironment - racogretan in pakic dsbales

and fher ahildy to influance peSeiss snd regquistinng thaf sffact
them

A R A Tl T R |

O b e e

Sigmificont dimensions af change of 5C work...

4. Changes i equily and mun discemination of children and young
plnpl.
£ Tn}mnq and including the mes manynekzed £ vulnesable childres
and young people
& Which childiun and young peopke hiove we not feached?
* Which changes e we made fo these childien und have thay sl
benefied equally? IV nol, why?

5. Changes i civil socioly and communities capocity o s opparl
children's righis

& Partcipation in coaltions & netenrks
& .H:ﬁtg 1o take responmibites & fask
% Ahiity of parmers

I A
- E’thnm

CRP & Dimensions
De-Briek

» Hew da the Dimension of Changes absach the
CEF Frinciples?

. Any of the principles which ace not covered in
the Dimension of Changes?

3y i o e e Sk L (]
ii'h--u.u—

5 Dimensions of Change & CRP
Principles:

#

| Clumges i udices aend grosticr i
| alfecting children and young. |
P imople rights i
: o
r, A
- L i
ﬂ—rllnnlﬂr| s e ——— childrens and
arvd nomy Changesin the ives of
dncrimiraiincl | cldmand o | | v pepies
g prophe
< 3
N T A
H"' Cheanpes in civeil sodety and —
coswianti 5 Cagaity to
sugpeet «hahdne's rights
e e b 2o e T g *h—-n

CRP main points
+ Chid E .
e Programming
v Bedl powits ol chik - Rights Slituation
Right halger Analysis
= Rights * Goal
Accourt it Parteipaion * Impact
+ U skt (i .
AR Participation
Interdapendence = Accountauhly
PRt S0y . o
Ly urvien st Sustainability
e prns « Child Pratechion Falicy
T R Y L T R | it 1‘_-

Role of NGOs in RBA




Role of Academia in RBA

CRP work strategy

3 Pillars

I-*h— b b

Ll

CRP/CRBA Balance of Work
sl
i :

Drirect actins Mh? Strangtianing
mu‘bl'rhrn‘ ;:;;NW mrmd?fl

& gaps b fo meat thaie | | cliioher, conerr

pravisian abligations & aivil society ta

fpalicirs, chaim &
T;:hﬂd Bkl T
Sy e bt S e . o oo

How balanced is our work? "ﬁd

By Agency/Unit, reflect on your work, focus
the intended results.

* With cards about separate groups, cut
them into the proportion which you feel
reflects this balance. E.g., direct action
75%, Strengthening duty bearer 10%, and
Strengthening community 15%

i

How balanced is our work?

&

Direct

Capacity
Duty

C-P... Claim
& Hold Acct

Ty S L L o L

1 .‘.'___h__

How balanced is your work?

planary

Reflection

* What does this imply about your work and
a CRBA?777

= Where do you feel your efforts should be
in effort in 5 years?

T - i
" re—
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RBA key shifts

| Frosim

[ paats Molurtary = "daseryn”

| ehariy — can be laken awsy)
Ramiw ahpactves

[Wiettorg alane bowatds natraw.
objscaivas

| Frowiding services = vorme el oul

| Parficipation to improve
progiamme. gually
Arcaphng power relahons

[ Fulliling oblgabons towsids the

To

#

Rights and responsbintias (Mand alocy
—begs ensitied — neod Baken Eway)

Brnad_ rights hased goals
'ﬂ';:.l-h:..q"';-'-rlh u-lhrrs !-l.l-'h;r.ﬂ'! c.o:!;l-mm
goals

Chanmng atitudes, betaviors,
praciices, lawspolices — 100%
Parficipation as & right and {or
ammpoe ermEnl

Challangssg pewer relalisas

community and the s1ate
| 5 s L

and aihar power holders
i - !"l-u-ﬂ-n-ul—

Crithar Approsches
Acton s wolintary of opbional
Pyophe have neods which should
bo méd, and Bese neads can
o prontged
Paer paople deserve help a6 the
obpect of charily
Sorme paopla may have 1o ha lah
oul (ie a8 tangot can ha ks
tham 100%;)

Peopla affecied by davelepmont
Wik B paesive
haoneficiaries: 186y San ba

imvited (o padsapale m ander to

wnprow e 168 affactivannss al
programnmes of i:lltr{:l.‘h

B

Rights-hasod Approaches
Action 5 mamdatony

Eyoply have legaly eabkshed
claime and anbinmanis

Foor people ars anthled o heip
% the subject of rights

All peeplin FEve the sama nght e
full ther pokantal and shauld
ke gasised 1o do s0 (1.6 1he
et 15 100%)

Prople affected by developmant
waork are active panicip ants.
by eight

T '*h—-n-nq
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Dbt Bpprosches

Some needs may nol be
recognisad in asmé culhares

Forwer siruchares are foo difficull o
change and pragmatic ways
need lo be found 1o wark wikin
1ham

Davelupmunl r & lechnocialic
piteeas and should be led by
lechrecst ‘axpes’ who know
bt

Thera is & hisranchy ‘of nesids
und some needs are nearly
ik ys more impaant than

Rights-basad Approsches

Feghis are universal and
indhnﬂhh_!hq fannai ba
@durled or 1eken FweY

Power structurag Ihat block
progreas in pealising human
righis muE be elfeciivaly
changed

Diier alupimsnl acled s mual
ampawier rights haldors 1o
chwen et ghls wnd be
involed 0 pablic dedsion
making

Rights are Indhisible and
interdependent, though m any
whualon some prachcal

nthare

Sy e o b g S

prissitigation may be raguined

e 'i.hﬁhﬂ‘

Key tools for

CRP

'*h--ﬁum

Principles!

CRC - Development Content to

BEST
NTERESTS

D

L L LA E R R T

e, r

I - L]
, N y
5 t

- < "
Right E !

i [

To.. } i

F P

i ners® i
L]

Rightz holderz

bemierny, preascrs, fafln rgeny af mher

Right— rasponsibility — claim -

uty bearers

m

tvimn T » e
ot -

) ;'h—l-ﬂll-l




5 Dimensions of Change
Principles — Planning Screen ;

e opterr e ey
allecting children and young |
1 poples rights | e

4

Fluaupes i

[Gmgnaniy| o | e
PO e ey 1-!.,*..“:'::2?.. |
| I —— |, L R achve cltlesnshis |
I W P e T D (2] \*F—-EHI-I
# &
CRP/CRBA Balance of Work ‘ Debrief
| Thres Fliarr |
ey | [
o hiidiren's ry\lﬂ' 1 dﬂy Baareirs
o gopr br fo maad fhri |
prishan abligatians
{paticins,
practics and
kg lrtion)
[ Y. rew i v e s P i T 184 l*h“““
&
Femaining Issues & Questions ‘
* What remaining questions and issues are MNext steps
there on the “parking lot"?
« What other questions and issues should
we talk about before concluding?
Sy S B L T R (L] "*._-_':_._ d'l—-.n-—-q
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Evaluation/Closing

!"h—-n-u—

ﬁ_

Duty bearer

Strangten
o

Etrang T st Ty

Fulfile and civrian and

repondbility ¢ dioimineio
towards

Fippar? pevpls Te

S 6 -8 —f —=+9a

clr ey Pl

R L L

daivry

+
Eighis holder

15 S L

Three Pillars of Child Rights
Programming

|

Direct octiens| | Strengthen | | Strangthen
an and srirecfarer communi Her"
ef and capacity fo
mghts mechonismse | | suppert child

Sy e o b g S

rights

Dimensions of Rights Bazed Approach for M&E

| Changes In olicies .&]
| practice affecting |

| Changes in the capacity

| o chvil society und

| commumities 1o vapport
{ ehlldran’s rights




3 The Convention on the Rights of the Child and Education

THE CONVENTION ON THE RIGHTS OF THE
CHILD AND EDUCATION

All the following rights need to be addressed in the development of an education system that is
consistent with the principles and standards of the United Nations Convention on the Rights of the Child
(1989).

1. SPECIFIC EDUCATIONAL RIGHTS

Article 28 — the right to education on the basis of equality of opportunity. This right needs to be realized
through provision of compulsory and free primary education, and available and accessible secondary
education.

Article 29 — education needs to address the development of the child to his or her fullest potential and
promote respect for human rights, the child’s own culture and the natural environment and to promote
values of understanding, peace, tolerance, equality and friendship. In other words, education must not
be limited to the basic academic skills of writing, reading, mathematics and science.

2. GENERAL PRINCIPLES UNDERPINNING THE EDUCATION OF CHILDREN

Article 2 — education must be provided without discrimination on any grounds.

Article 3 — in all aspects of the education system, consideration of the child’s best interests must be a
primary consideration.

Article 6 — education must seek to promote children’s optimum development.

Article 12 — children have the right to express their views on all aspects of their education, their views
being given due weight in accordance with their age and maturity.

3. ADDITIONAL RELEVANT RIGHTS

Article 7 — the right to birth registration. Many children are unable to enrol in school because they lack a
birth certifi cate and proof of their age. Children with disabilities experience particular diffi culties, as they
are disproportionately vulnerable to nonregistration.

Articles 13-17 — the right to freedom of expression, thought, conscience and religion. Children also
have the right to meet together with friends, to privacy and to information from a wide variety of sources.

Article 19 (and 28.2) — the right to protection from all forms of violence, injury, abuse, neglect or
negligent treatment. Schools must also ensure that any discipline is administered in a way that does not
undermine the dignity of a child.

Article 23 — the right of children with disabilities to education, not only without discrimination and on the
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basis of equality of opportunity, but also that promotes their fullest possible social inclusion.
Article 24 — the right to the best possible health.
Article 30 — the right to enjoy their own culture, language and religion.

Article 31 — the right to rest, play, recreation, leisure and to enjoy and take part in cultural life and the
arts.

Article 32 — the right to protection from economic exploitation or hazardous work.
Article 34 — the right to protection from sexual exploitation and abuse.

Article 42 — the right to know about the Convention on the Rights of the Child and its implications for
their lives.
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Child Rights Programming: A Case Study from Nepal

Child Rights Programming
A Case Study from MNepal
October 12, 2008 in Tokyo
Eiichi Sadamatsu
Zave the Children Japan - Mepal Office eyl
L g e P i e}

Current status of primary education
in Nepal (source: UNICEF)

* Met enrollment rate:
83%{boy), T3%(girls)

—2™ worst among § South-west Asia
countries {excluding Afghan & Bhutan)

+ 5" grade sunvival rate: 61%

—Worst among 6 South-west Asia
countries {sxcluding Afghan & SL)

Social characteristics of eastem
plain areas of Nepal
« Stronger discniminations against:

* Disparities in sodial indicators {school
enrollment rate, child and maternal
maortality rate, etc.) of:

- Women padicularly gird children (such as
“child marmage”)
= Dalit ("untouchable” castes)

Project outline1

Titla; Getting Thildren Dl of Work and Into School

Coverage: 20 villages in Dhanusha and Mahottan

distriets (T8 primary schoals)

Dwect benaBcianes: 50,000 children of 5- 14 s

Durabion: Moy 2003 = Moy 3006 (3 years)

Budged JFY50 000,000 (LUS0450.000)

Fartners: JITA (Japandse Govermmant)
Aagzaman-Mepal (Local NGO

Project outline 2

Goal ELIMIMNATION of chitd labor and realization
of UNIVERZAL actess o primary sducalion
Objectives Increased enrolment and retention of
chilldran in primary schoals
Expacted posiive changes in ndicators

— School enrgdment rate of 514 yrs children will
incraass from G4% bassne (2003) (o B0% by the
year 2006

— Rotanhon rate of children enrollad at tha

beginning of the school scademic year remains
To% at the end of the yeer
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Background 1

« S started education program in 1992

Focused on

MNon-Formal
Education (NFE}

Pragram for
out-of-school
children

Background 2

= SCJ conducted "Each Child Survey™ in
18098 in its working area and found;

(1752% of 511 yrs found still out-ofschool

Tendency to prefer NFE to schools (esp. girls)

= a hypothesis thal "MFE graduates will be
automatically enrolled o schools” was denied.

== SCJ's awareness aboul necessity o waork wilh
government primary schools

Background 3

(£185% of out-of-school children (esp. girls)
were engaged with various forms of child
labor r——

={hange our approach b "'_
lo “eliminate ALL forms of
child laber including ==

unpald household work
and enroll ihem Info

formal & fultime schools™ |~ = g

Background 4

+ Primary education = Minimum education
necessary for all human beings to live a
quality of life

= must be protected asa RIGHT.

= must approach to DUTY BEARERS such
as government, schools, teachers, parents.

+ Change SCJ-Nepal's program strategy

= Bring ALL children ta schoals.

= Get ALL children out of warl.,

How can CRP implemented?

+ Present reality by data

»conduct paricipatory rural appraisal (PRA)
with villagers

+ |dentify root-causes and change people’s
mind-set

-“"What do you think of the fact that 50% of
the children are not going to schoals?”

SWHO (5 RESPONSIBE?™

Voice of children

«My parents let me do
wwork!

-l cannot eatch up with
the class!

=Teachers beat me!




Voice of parents

=My children do not

Voice of Teachers

-Parents do not send their

want to go to children to school!
schoal! -Overcrowded class!
-Teaclrler‘s do not -Mo textbook!
teao _] - Low salary!
=My children
dropped out due to
poor performance!
. Major activities 1
I “Child-labor-free Village" Campaign
will be found . ;ﬁiﬁﬁ-ju:;m-_::lshjm child
if E.:l;;f you + 528 groups formed
,.IS ame [wamen, youlh, beachiers
each other! chikdren)
* 122 gvents hald
X LET“E'YDHE (street drams, ralles, sle with
of us fulfill our i by chifdden)
N + 45,000 particpants
ibil - . 21% caik
rf:gs:';:' ity + 5% hamiete daciared
E{{uc.all.ibrl " “childdabor-frae” (=no

out=gl-gchool chid |

Major activities 2
School enrollment campaign for 5-7 yrs

A tather enrclling his
daughter with her
“Birth Ceruficare™

A mother cammying
“Inwitation Card” sank
by schoaol

Major activities 3
Bridge Course for B-14 yrs {esp. girls)

= XIE classes

* 5,756 participants

(355 qris, Bo% dart)

« 3356 ervollad
inta schools
[5&% of tha
paticpans)

67



68

Major activities 4
School-out-reach program for remote areas

» 1950Ps & soproved
aarenular schoots faler)
o provide 1-3 grade
sy | IEmORE S
ar i ElLEEES whens Bhiae

5 0 SCNoO| Deary Such
A3 0AIR Communilies)
217 particepants

(E2% girts, S0% dal)

Major achievements

Prometed 8 soczal norm that amy out-of-seinool child is
child lakor and has b e snrolled in schos

More than 0 000 children were newly enralled into
schools. S0% of them are gifds and 27% are dait

5-14 yre school enrolment rate in tha project area
increasad from 649 [2003) 1o 8192005 ) [But tha
origingl larget of G0% could not bs ackeeved )
Awerags annual attendancs rate of the school-enmied
children ward up from 3% (2003} to T3% {2008 )
hore than 50 hamiots achievad "t out-ofschool child”
(=all schoolgoirng-age children are anoilad in schaol

Lessons leamed

The mrovalivie approach of the propect 1o link the
ssues of chuld educabon end of chuld labor [esp
wnpaid howsehold werk) contribubed lo reduclion of
gandsr dspanties nschool enfolmsnt

Incdusion of childen as rights-holders achisved more
effective persuasion boward adults and that of district
education offives and schools as duty bearsrs mora
sustainable impact

Rapd increase of gchasl anmiment caused new
chaflenges in ferms of the quality of schaol education
Thore sro stil high rates of repetilen and drop out
Accazs and quality, er, domand and supply, of
educahan must go togahoer

My hints for successful CRP (1)

+ Mo exception sheould be considered.

+ Mix of hard and soft approaches such as:

- Let people understand that not sending
children to school is a violation of laws.

- Send "invitation cards” to parents.

- Recognize big conftributors by giving
nominal awards. Sometimes initial

resistant will turm to be strong advocates
for change.

My hints for successful CRP(2)

* [nvolvement of the entire local community

- Persuade parents by all stakeholders at
once,

= Local youth can be better motivators than
NGO workers,

» [ntemalization of CRP by project staff

- CRP as a conviction to solve root causes of
problems.

Children as rights holders

« Why children
must participate?

- Because it is thei
right.

- Because children
can claim their
awn rights more
effectively than
adults.,




Challenges ahead

+ Advocacy toward duly bearers al policy level
- How can we communicate lessens learned at
the grassrools level to the policy makers at the
ral level?
“Joint advocacy with olher Save the Children
Alliance members, Infernational MGO, UM
systems (such as LUNICEF). JICA, etc.

= Wider applicalion of CRP

- Mecessary lo strengthen our network wilh wider
stakeholders

Thank you

Duty bearer
&

Syt e
socmuhrh iy

Fulfils Strengttan sauity

2 ol il ol Cloims
respomibllity swhe aiorimnati i
towords gkt
fram

Fupmr? pavple P

B — RN
T E DT o=t B W

s Blied slpir
+
Righis holder

Three Pillars of Child Rights
Programming

Progromaing

Direct octiens| | Streagthen Sirengthen
on gaps and Fhrptares cammrfirs

wiplotions of and capasify fo
rights mechonieme | | ruypport ohild
righrts
O-n-

Dimensions of Rights Based Approsch for M&E

[Chmnges In pelicies & |
T praciior affecting
|

al civil saciety and
omominilies LRIy
chlldren's rights.
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Susan Nicolai, Senior Education Advisor/Education Cluster Deputy Coordinator,
Save the Children
2008
UNESCO International Institute for
Educational Planning (lIEP)

20 NGO JICA

INEE Minimum Standards(INEE, 2004), Education in Emergencies: A toolkit for

starting and managing a programme (Save the children UK, 2008)
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5 Workshop: Towards More Effective Educational Response - From Emergencies to Reconstruction- Agenda

Workshop: Towards More Effective Educational Response

-From Emergencies to Reconstruction-

Organized by Save the Children Japan

with funding from the Ministry of Foreign Affairs of Japan

21-23 November 2008

Tokyo, Japan
DAY 1 (Friday, 21 November 2008)
Session Time Activities
10:30-11:00 Opening & grounding of workshop
1 11:00-12:30 Overview of Education in Emergencies, Early
Reconstruction and Chronic Crises
- Key points of MSEE
12:30-13:30 Lunch
2 13:30-15:30 Initial Assessment (1) Developing Checklist
Move to the venue for Symposium
16:00-19:30 International Symposium: Partnership in Basic
Education - From Emergencies to Reconstruction
DAY 2 (Saturday, 22 November 2008)
Session Time Activities
9:30-09:45 Reflection on DAY 1
1 09:45-12:30 Initial Assessment (2) (Developing questionnaires)
(Take a tea/coffee break during the session)
12:15-13:30 Lunch
2 13:30-15:15 Initial Assessment (3) (Simulations)
15:15-15:30 Tea/coffee break
3 15:30-16:50 Initial Assessment (4) (Simulations and Coordination)
16:50-17:00 Wrap-up
DAY 3 (Sunday, 23 November 2008)
Session Time Activities
9:30-09:45 Reflection on DAY 2
1 09:45-12:00 Education Cluster
Planning Educational Response (1)
12:00-13:15 Lunch
2 13:15-14:45 Planning Educational Response (2) (Presentation)
14:45-15:00 Tea/coffee break
3 15:00-16:00 Remaining Issues
4 16:00-17:00 Advocacy, Conclusions and Evaluation
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6 Workshop Minutes

Workshop Minutes
Towards More Effective Educational Response
-From Emergencies to Reconstruction-
Organised by Save the Children Japan
Hosted by the Ministry of Foreign Affairs of Japan
21-23 November 2008
Tokyo, Japan

Venue: The JICA Research Institute (Room 400)

DAY 1. 21 November, 2008

Session 1: Overview of Education in Emergencies, Early Reconstruction and

Chronic Crises

1. The session was opened by Rie of Save the Children Japan at 10:35am, followed by opening

remarks from Mr. Sawamura of the Ministry of Foreign Affairs of Japan.

2. Rie gave the participants the introduction to this workshop and explained logistics and

programmes for the day.

3. After the self-introduction by Susan, the main facilitator, workshop objectives were laid out

for the participants as follows:

()

@

©)

Be able to understand the current status and good practices of basic education assistance
in emergencies, rehabilitation and reconstruction;

Be able to understand issues to be considered in basic education programmes particularly
during emergencies, rehabilitation and reconstruction; and

Be able to develop plans and checklist for basic education programmemes during
emergencies, rehabilitation and reconstruction.

The following resource materials were also introduced:

@)
@)

®)

INEE Minimum Standards (INEE,2004) - distributed at the beginning of the workshop
Education in Emergencies: A toolkit for starting and managing a programme (Save the
Children UK, 2008) - distributed at the beginning of the workshop.

INEE Minimum Standards toolkit (CD-R) -distributed at the end of the workshop.

4. The participants were asked to share their expectation for this workshop:

Group 1
-Soo Jin Hyng of JAR: She is interested in protection in general. Education was out of focus

in emergency usually, and would like to learn more about education programmes in

emergencies.

-Katsuya of SCJ: He expects experience-sharing among the participants with experiences

from different countries/sectors.

-AMTH of SC: He would like to learn more about the cluster approaches, particularly how to

use them in a real setting.

-Sachie Hata of WVJ: She wants to learn more about INEE Minimum Standards and hope to
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apply those in the actual setting later on.

Group 4:
-Satsuki Majima of SCJ: She wants to understand INEE Minimum Standards and learn how

to link the knowledge with the assignments in the future.

-Gayani of SCJ: She would like to know about education in emergencies.

-Sachi Kanda of ADRA: She would like to get a basic knowledge on education, particularly in
emergencies.

-Saori Isogai of Child Fund Japan: She pointed out the importance of effective fund-raising
issues, particularly, how to communicate the emergency situation with the general population.
She hopes to learn more about education in emergency situations.

Group 3:
-Asako Sato of JICA: She hopes to get the overall understanding of INEE Minimum

Standards, and how to coordinate education programmes among various NGOs.

-Fumiko Itagaki of JAR: She expects to learn how to protect a right to education, which tends
to be overlooked.

-Sayo Ryokai of ADRA: She would like to learn good practices and tools for education projects:
-Ryosuke Kawabe of Nagoya Univ.: He wants to have practical knowledge and learn from the
experiences of other participants.

-Ayano Suzumura of SCJ: She also wants to get exposed to practical knowledge of education
in emergencies in addition to INEE Minimum Standards. She would also like to have
experience-sharing with other participants.

-Ghali Ramadhita of Nagoya Univ.: He would like to learn how to identify educational needs
in emergencies, as well as how to implement assistance programmes during emergencies.
-Yuriko Kameyama of SCJ: She wants to learn what needs to be done during an emergency
phase, different from ordinary situations.

-Kazuo Tsukada of the Embassy of Japan in Afghanistan: He wants to learn more about what
SCJ does and what other NGOs are doing in education in the field. He also hopes to
understand the meaning of education in emergencies.

-Kenji Tajima: He wants to know what differences exist between emergencies and normal
situations, and what the priorities are when we conduct education in emergency programmes.
-Eri Suzuki of SCJ: She expects to learn from other participants, particularly on a practical
use of INEE Minimum Standards.

5. Susan went through the workshop schedule from Day 1 to Day3.
Day 1: Overview of education in emergencies, INEE Minimum Standards, background on
education cluster, thinking about checklists
Day 2: Initial assessments, role plays, cluster coordination, discussion of other case studies
Day 3: Planning an education response, sharing experience, coping with challenges

6. Overview of education in emergencies (see, Attachment 7 for more details)

(1) Definitions
The session started with the question of "What is Education in Emergencies?" The participants
answered:
-Education can provide psycho-social protection.
-Education can be the only hope for people in emergency (forward-looking) prepare for
the future and help recovery.



-Education can get other institutions to involve.

Susan highlighted the meaning of "Education for All". It speaks not only of education for
children, but also for adults. Another important point is that "Education in Emergencies" may
be very context-specific, and that, depending on the countries/situations, the actual
interventions required can be very different.

(2) Definition of "Emergency"
The scope of emergency has expanded. It can include conflict, natural disasters, HIV/AIDS and
economic crisis. In an actual setting, the definition used could vary from agency to agency.

(3) Time-Frame
The definition of time frame for education in emergencies also differs among agencies.

(4) Range of activities
Ref. p. 73(Save the Children UK, 2008) on the "Circle of education opportunities" was referred.
It shows the range of opportunities that should be focused on during emergencies.

The range of activities can be different, depending on the country/situation. For example, in
many parts of Indonesia, you can work through the government, assisting the already existing
school systems. In case of Afghanistan where the government is fragile, community-based
schools can be set up, and integrated into the formal education system later on.

(5) Models of interventions

-The interventions can be large-scale emergency operations.

-Short-term relieves may include material supplies, school constructions and examinations.
-UNICEF advocates for access to education (e.g. Back-to-School Campaign/Go-to-School
Campaign).

-Accelerated learning programmes, which are much longer term interventions (3 years of
education instead of 6 years). It was implemented in a country like Angola and Sierra Leone,
assisted by Norway. It can be a catch-up education course in DRC.

(6) Out-of-School Alternatives

Susan pointed out that learning opportunities can also be provided outside of school. For
example, HIV/AIDS education and peace education can be set up. Child-friendly Spaces, Early
Childhood Care and Education (ECCE), and education for adolescents such as vocational
training can be part of alternative education programmes.

(7) Phased Approach in Education in Emergencies

There are different phases in Education in Emergencies. That is:
-Immediately (Info. In Susan's slides)

-Sooner

-Later

Although these phases are not clear-cut and also largely depend on the situation as well as the
existing capacity of governments and education systems before emergencies occur, Susan
highlighted the importance of moving from the first to the last phase with an effort of rebuilding
education systems and developing the capacity of governments.
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7. History of Education in Emergencies

Susan presented and highlighted key milestone events in the course of development of
Education in Emergencies. Education in Emergencies is somewhat new, but there were some
earlier events that are closely related to this issue. For example, re-establishment of education
systems has already been done in many places including Japan after WWII. In Palestine, The
United Nations Relief and Works Agency for Palestine Refugees in the Near East (UNRWA) set
up schools for the refugee children as early as in 1949/50.

However, a real development in this field as a more specific discipline is something of more
recent phenomenon. They include:
-In 1990, The World Conference on Education for All (in Thailand)
-In 1996, UN published a report on the impacts of conflict on children, highlighting education
as a missing component for children in conflict (Graca Machel report on children in armed
conflict)
-In 2000, The World Education Forum was held in Dakar as 10 year anniversary of Education
for All committed in 1990. There the international framework (The Dakar Framework for
Action) was prepared.
-In 2000, The Millennium Development Goals (MDGs) were also prepared with MDG 2 on
universal primary education and MDG 3 on gender equality in education.
-INEE was established for international coordination. UN agencies as well as international
NGOs are part of the initiative. The INEE members started to think that we need to have
something similar to the Sphere Standard on Shelter and Water and Sanitation.
-In 2006, The Education Cluster was formed along with now 10 other clusters.

(1) Why Education in Emergencies is so important? (Ref to slides)
(2) Why Education in Emergencies is such a critical issue right now? (Ref to slides)

At least 37 million out-of-school children live in conflict-affected, fragile states. In ameliorating
the effects of conflict in a country like Rwanda, education was considered to be the key to
address the problem (peace education). From 1990 to 2005, a number of peace agreements
were prepared, but the majority of them (2/3 of them) did not mention education at all. Those
who prepared a draft agreement were not aware of the importance of education. In this sense,
there is still a room for advocacy. Exceptions were peace agreements for Bosnia and South
Sudan, which referred to education in a substantive manner, providing some guidance on
investment in education.

Each extra year of school for boys can reduce involvement in conflict by 20% (The World Bank
studies-slides).

At the same time, care has to be taken to the two faces of education: fueling conflict vs.
contributing to peace-building

(3) Major gaps in funding (ref to slides)

More money tends to be spent for development rather than emergency.

(4) Major changes (ref to slides)

More and more actors are realizing the importance of Education in Emergencies, e.g. Save the
Children, UN (Committee for the Rights of Children). Some governments also started to
recognise the importance of Education in Emergencies, e.g. Sierra Leone.



QandA

Q: Who are the major donors having policies to support Education in Emergencies?
A: Five governments, i.e. Norway, Sweden, Canada, Japan; Denmark

Q: School fees are one of the major problems. What needs to be done?

A: Elimination of school fee does not mean elimination of everything. There is an initiative
among governments to make a policy statement to abolish school fees, but further arrangement
is not properly done. Some countries try to address the issue of extra-cost of education.
Scholarships can be sought for.  Still, there are many things to be done.

QandA

Q: An example of psychosocial programmes.

A: Susan briefed on the reason why psychosocial care has been so emphasised in emergency
responses. In the 1990s, we experienced extreme cases of Rwanda and Balkans where ethnic
cleansing took place and such extreme and traumatic cases had to be treated. The problem was
that a western approach was introduced into those countries with a focus on individuals,
irrespective of local culture. Now, we all recognise that focusing on culture and community is
the priority in psycho-social care programmes (ref. to Save the Children UK, 2008).

Q: Why was there so much delay in making a standard?

A: Education was not included in Sphere Standard that was created in 1998 when there were
not many people working in this field. Then a need for increase in accountability for what we do
in education was felt and the standard was prepared.

8. Review on a rights-based approach

The session moved to a review on a rights-based approach from the last workshop (The
Rights-based Approach and Basic Education Workshop) held in October 2008. Susan and
Itagaki-san briefed to the rest of the class (Ref to slide).

Susan then asked 2 questions:
1. What values are particularly important in the society where the participants are from?
2. What links do these values to rights instruments?

Group 1: In many societies, there was recognition of rights even before the creation of the
standards. There may be some problems where a country is not a signatory of CRC, but

refugees claim for the fundamental rights in the country.

Group 2: Rights to education is socially acceptable in Indonesia. In rural areas, education is
not considered to be rights particularly for girls, for instance in Afghanistan.

Group 3: Values have both positive and negative aspects in relation to a rights-based approach.
We have a question on how we could implement right-based instruments.

Group 4: In a country where there are social caste systems particularly for girls, values of the
society do not necessarily meet with the rights.

The session ended at 12:45.
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Session 2: Initial Assessment (1) Developing Checklist
The Session started at 13:50 with explanations on the INEE Minimum Standards (Ref to slides).

Susan asked each group to look at standards and think of practical application for 5 minutes as
follows:

(Group 1)Teaching & Learning

(Group 2)Teachers and Other Education Personnel

(Group 3)Education Policy & Coordination

(Group 4)Access and Learning Environment

Then each group worked on developing a checklist on the category it just looked at, which is to
be used in educational needs assessments in emergencies (see Attachment 10 Checklist.)

The Session finished at 15:30, followed by the International Symposium: Partnership in Basic
Education - From Emergencies to Reconstruction -



DAY 2: 22 November, 2008

1. Susan started today's session with self-introduction of new participants as well as herself, and
then moved on to reflect from yesterday's learning. She asked what was the most interesting

for the participants in yesterday's session.

2. Comments from yesterday included:

-INEE Minimum Standards can be very useful in the field.

-From the symposium, they learned a lot on coordination among
agencies in emergency situations.

-In the unstable situation of emergency, countries may not be able to take advantage of
initiatives like EFA-FTI (Education for All Fast-Track Initiative). It means that there is a
gap, which needs to be addressed.

-There are 2 types of emergencies, i.e. conflict and natural
disasters. We have to differentiate these two in our assistance.

-Yesterday's exercise was a bit confusing. In the context of
emergency, it was difficult to think of only teaching and learning, which was assigned to the

commentator's group.

Session 1: Initial Assessment (2) (Developing questionnaires)

Susan introduced the participants INEE Minimum Standards and other useful materials. She
highlighted p.20/21 of the INEE Minimum standards handbook on the initial assessment, p.76
of SCUK'’s Education in Emergency book, and Assessment Handouts.

Susan asked what is useful/challenging about these tools. A participant pointed out that these
tools would be very useful, but in the field just too many to look at in a limited time frame. We

have to think how we pull all together.

In relation to this, Susan referred some on-going activities by the Education Cluster working
group, that is, led by WFP, the group is currently developing a common assessment form for
rapid education assessment, key questions on inter-sectoral assessment, and a format and plan

for a longer-term, in-depth assessment.

4. The formality of the next group work was explained by Rie. She explained that the groups
would develop questions to ask i) government officials, ii) school; iii) community, during needs
assessment, based on the checklist developed on the previous day. 2 groups were asked to work
on Afghanistan (prolonged conflict) and other 2 groups on Java, Indonesia (earthquake). Each
group could look at checklist other groups had developed as a reference when making

guestionnaires.

5. In order for the participants to understand the context of Afghanistan and Java, background
of the area, the nature of emergencies and its impact on education were presented by Hiro on
Afghanistan and by Rie on Java respectively (Ref to slides)

6. With the above-mentioned background information as well as the outcomes from yesterday's

group work on checklist preparation, the groups moved on to develop actual questionnaire,
which will be used in this afternoon's simulation exercises.
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8. Sharing of assessment experiences

Kimura of SVA: She highlighted 5 challenges in the field:

1. Difficulty in assessing what is needed since the situation changes day by day;

2. Difficulty in getting information that is consistent across informants.

3. There is a difference in a scenario between conflict and natural disasters. For the latter, Day
1 is the most crucial since the damage can be devastating.

4. Difficulty in accessing many different people. To the public authority, we sometimes need to
know someone who can connect us with them.

5. You have to be aware of culture and religion in the local areas.

Kimura-san also described what actually happened in the recent Bangladeshi case. She said
that it was very difficult to decide what to do, even based on interviews they conducted. There
were conflicting pieces of information. It was difficult to digest a huge amount of information
in the emergency situation. They identified many different kinds of needs, but funds were
limited.

Tazawa of SCJ: He spoke of his experiences from Afghanistan and Java, Indonesia. He shared
with us 4 challenges he faced in those countries:

1. Coordination with local staff is difficult. What we know and what they know are different.
Through translation, communication can be distorted also.

2. Interviews with children are extremely difficult. Information we can get from them are not
systematic and often contradicting to each other.

3. It is hard to capture the needs with some many different kinds of assistances are needed.

4. In some countries like Afghanistan, we may not be allowed to reach students. Instead, we
may be asked to get necessary information from the local authority, and because of that, we may
be able to understand what the real situation surrounding the youth is.

Susan: Access issues are also related to security problems.

Tajima: He asked Tazawa-san how many Japanese staff and local staff were involved in needs
assessment.

Tazawa: He was the only Japanese staff. There were many local staff, composed of different
ethnic groups.

Miyashita: He pointed out the fact that some groups in the community are neglected. Also he
mentioned that we had to be careful when we had interviews with women. It may be more
appropriate that female staff conduct interviews, and in a separate space.

AMTH: He highlighted the following points:

1. Data analysis needs prioritisation.

2. It is difficult to know how many places/people are affected particularly in the most affected
areas. Itis hard to access such places.

3. At the coordination phase, private donors should also be included and coordinated.

4. We need to talk to other clusters, too. Priority has to be made not only in education but also
in reference to other needs.

5. Governments have its own data and information. We have to access which data are more
accurate.



QandA.
Ghali: For the community, assessment means that assistance is coming. Due to our visits,
people may start having too much expectation. How should we deal with this problem?

AMTH: We should tell them that we are going to decide after the information collection.

Tazawa: Coordination is very important in this regard too. We have to make it clear why we
are here, from the beginning.

AMTH: Information sharing is very important. Also, we have to decide where to stop because it
can be a never ending task. Instead, we should pay attention to how to use the data we already
have.

Saori: Are concerted efforts of logistics needed?
Kameyama: Who takes initiatives in coordination?

Katsuya: In Angola and South Sudan, joint assessment was conducted with UNHCR for the both
cases.

Tazawa: Coordination is situation dependent.

Susan: Cluster has a strong role there.

AMTH: International agencies usually create databases to share information, however as for
logistics, information collection is usually done within each organisation.

Susan highlighted points of issues raised during the Q and A session. She mentioned that
assessment is not very coordinated yet. Instead, bi-lateral ad-hoc coordination tends to occur.
Cluster system intends to make the coordination systematic, as a group assessment, to come to a
systematic conclusion. We may face a difficulty in assessment at the stage of emergencies since
needs are often shifting. Prioritisation becomes a challenge particularly a difficult task under
such a circumstance. Access issue to children is another challenge. We have to think of the
way we deal with children. Lastly, we have to think how much assessment we should conduct
and where to stop.
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Session 2 and 3: Initial Assessment (3) (Simulations and Coordination)

In the afternoon of Day 2, the participants conducted simulation exercises for interviews with
local key persons such as government officials, school teachers and students, and community
members based on the developed questionnaires.

The Java groups also did role-playing on a coordination meeting, chaired by Susan, on mapping
gaps (contents and locations). They played the roles of provincial and local governments,
Japanese NGOs, local NGOs, international NGOs, UNICEF, and bi-lateral donors. In the
meeting, the issues of the provision of tents including quality, teaching/learning materials,
appropriate materials for temporary structure, transition from tents to temporary and

permanent structures, teachers’ salary, etc. were discussed.

Feedback Session

Observations and comments on the afternoon sessions included:

Commenting on one of the participants’ concern as to how small NGOs could act in relations to
large NGOs, Suzan mentioned that sharing plans and identifying gaps would be very useful for
small organizations, as there are always gaps. Small organizations have to be more flexible in
working with large ones. There are always issues of small agencies vs. large agencies vs.
government as well as staff salaries, which need to be addressed more.

Susan also gave the following comments on the interviews conducted during the session:

- It is sometimes a good idea to bring local persons to an interview for
translation/understanding the context.

- Question on sanitation environment is important. This issue needs to be set up quickly.

- Some asked the community to prioritise assistance help they would like to have, but this
usually creates a wrong interpretation/expectation and disappoints people. How to
re-phrase this kind of question needs to be  thought through.

One of the participants pointed out that being surrounded by many adults, a small child might
feel overwhelmed. Setting up a focus group with small children may be an alternative way to
talk to them.

At the end of DAY 2, the participants were asked to think of one question that they would like to
ask, and put it up on the flip chart for a session on the following day.



DAY 3: 23 November, 2008
We started the day with an energiser led by Ghali. Then we moved on to a presentation on the
Education Cluster (Ref. to slides).

Session 1: Education Cluster and Planning Educational Response (1)

1. Background
2005 Humanitarian Response Review after the Tsunami in Sumatra. A gap was identified

and it developed to Humanitarian Reform.

Agenda:

v' Capacity/Leadership/Accountability (called Cluster Approach)

v Humanitarian Finance (CERF)

v' Coordination (Humanitarian Coordinators (HC), cf. Resident Coordinator (RC) in UN (ex.
UNDP) =They usually work as HC as well.)

v' Partnerships (Global Humanitarian Platform=Chief executives of UN and those of NGOs
from north and south to have discussions on partnerships.)

2. Cluster Approach
(1)Five key ways (slide)

(2) Different Clusters=There are 11 clusters. In the beginning, there were only 9 clusters and
there was no Education Cluster. Advocacy was conducted and Education Cluster was also
established in 2006-7.

(3) Vision for Education Cluster (slide)

A unit in Geneva with UNICEF and NGO

Cluster Appeal for 2007/8. They are now working on to prepare work plan for 2009. INEE is a
main depository of this cluster.

(4) Objectives (slide)

(5) Country Implementation (slide)
20 countries formally implemented Education Cluster (15 with HC, 5 with RC). In a country,
HC can pick and choose which clusters they want to implement.

There is a MoU between UNICEF and SC to co-lead the Education Cluster, but there are some
exceptions for the arrangement with some other agencies like IOM (International Organization
for Migration) serving as a lead.

The Education Cluster Working Group Meeting was held in September 2008 and the following
issues were discussed:
Field operations manuals (e.g. supply chains)
Capacity building (e.g. training)
Knowledge management (ex. common form of assessment, information management such as
web management at global level)
Global oversight advocacy and liaison (M&E of Cluster)
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Q:
Itagaki: Attending the cluster meetings is not compulsory. How do you access to those that do

not come?
Susan: We do not want to force it. We hope that agencies would attend.

Itagaki: How do you decide to set up a Cluster?

Susan: Leads do not decide to open Cluster in a country. HC coordinates a wider cluster of
humanitarian activities. There is not much guidance on when to end/continue Cluster. In
some countries, it has become on-going activities in e.g. Philippines.

Rie: There must have been coordination mechanisms at national level going on. How do you
coordinate the activities between the already existing mechanism and the newly-established
Education Cluster?

Susan: In some cases, there is a coordination group with donors, UN agencies, but does not
include NGOs. In the Philippines, it seems that more coordination needs to be made between
Education Cluster and national disaster management group.

3. Planning

We moved to the next phase of planning. (Ref to p.20 the INEE Minimum Standards handbook
on Standard 2, Standard 3 and Standard 4) (p. 95 and 116 of SC/UK'’'s “Education in
Emergencies”.

4. Planning exercises

Chiaki introduced the modalities of planning exercises with some forms. Each group worked on
developing educational response plans, based on the needs assessment exercise conducted on
DAY 2.

Session 2: Planning Educational Response (2) (Presentation)
Each group presented its plans as if proposing to donors (see Attachment for each group’s
plans). Susan, Emiko, and Chiaki played donors’ roles to assess the proposals.

Feedback on 2 groups on Afghanistan:
v It will be helpful to provide donors the context, background of the country, how needs
assessments were conducted, key finding from the assessments.

v How can you mitigate security risks?

v" Relationship with community would be important, not only with leaders.

v" In case of bad weather, insecurity, what kind of alternative plans do you have?

v' Security, psycho-social issues, advocacy, provisional tents, landmines are included, but it
would be helpful to have more emergency perspectives. Gender issues are listed, but
would like to hear more as they are important particularly in Afghanistan

v" How to link with the government structure?

v" 12 months time frame is good in emergencies in chronic conflict.

v' Are there any exit strategies?

v If asmall NGO, you cannot do much and need to be realistic. But also advocacy to donors
by bringing in soft components would be important.

v" Local partners: you may consult other oraganisations regarding reputations of local NGOs.

v How to minimize security risks? Need to consider the impact of security on education vs.

impact of education on security as seen in Afghanistan.



Feedback on 2 groups on Java.

v

SRR NEENEEN

Why psycho-social care is planned only in the 2nd phase? - Group 3 would focus first on
hardware aspects.

It is not clear from the Project Title “Emergency Assistance for Distribution of Educational
Materials for Schools and Communities in Jetis, Bantul” that protection will be conducted
in the Project (Group 4).

It is not clear differences between natural disasters and conflict situations.

How do you coordinate with the government?

Sustainability of the activities is questionable.

Time frame: Good to have time frame: Immediate (1- 3month), Sooner (3-6), later

In the plans, psycho-social care comes only after 3 months. Some other psycho-social
needs are acute. Curriculum may take longer than presented. Some of the longer-term
plans can be done immediately including rapid teacher training, safe-play area, in a gap
period.

It is not clear how protection fits in the Project. Also coordination with other sectors would
be necessary.

Disaster Preparedness Education: good to have it in the early stage.

Difficulties in planning: in reality, so many things are not conformed, but donors have strict
requirement (time frame, etc.). How can we fill the gap?

None of us sited Sphere standards in the proposals. We can refer to the INEE Standards

as well.

Session 3: Remaining Issues
Susan asked the groups to split up and go to different groups.

10 minutes were given to discuss possible solutions to remaining issues raised by the

participants:

v

How to build capacity of host governments, local populations to conduct assessments in
insecurity conditions? - training, workshop, monitoring, hire local staff of high capacity,
use telephone/TV. Susan gave SC’'s example in lIraq, which was to bring staff and
government officials from Iraq to Jordan. Distance Education is developed by UNESCO.
How to identify coping mechanisms of the community and strengthen it? - recruit local
staff. Challenge: trust from the community. Training through local NGOs. Susan
commented that right links with locals, participation would be important. During
assessments, we can look at PTA, for example. Coping mechanisms can make a big
difference in reconstruction phase, but need to be looked in the assessments.

How to shift from emergencies to reconstruction?

- They are overlapping, but natural disasters are a little bit clearer than conflict situations.

Susan mentioned that the Early Recovery Cluster has done conceptualization. Challenges
still remain as to how to fill in the funding gap. Some donors have different schemes and
may not coordinate with each other.

How to mitigate risks of education to increase tension/conflict? What kind of risk analysis
can be done?- To identify causes of conflict. Interview, collect and analyse info. Trust
building, transparency, advocacy. Planning by school and teachers. Giving both parties
equal opportunities.

Susan: Peace education is important. Also, it is necessary to understand ethnic patterns in
school, among student and teacher populations. In Timor-Leste, the fact that primary and
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secondary teachers had left for Indonesia created a new crisis education in Timor-Leste and
there was an urgent need to train Timorese. Another example is history curriculum which
is often biased, depending on how we analyse history which is itself very political (e.g.
Rwanda, Palestine, Israel).

How often do we need to have cluster meeting? - 2-3/week initially.

Chronic crises: once a month

No standard on school rehab/construction, but imitative being led by INEE in partnership
with EC and World Bank unit on recovery to come up with school construction by the
middle of 2009.

How to avoid conflict between organizations

Where are appropriate places of learning spaces in insecurity situations where people are
moving. - School-in-a-Box can be given to community to take. UNHCR provides funding to
NGOs to run school in refugee camps, depending on how long refugees stay on.

What kind of indicators can be collected as valid? Susan: this is not easy, but we can look
at the INEE Minimum Standards on M&E. Principles are the same in development/crises.
To look at past projects would also be helpful.

How to understand the history of education in particular countries quickly in emergencies?
- sit with government and independent people in the early stage and ask them lots of
questions, look at web information in the airplane.

How to support psycho-social care: EIiE toolkit has pictorials. Oxford University has
website on psycho-social care.

Session 4: Advocacy, Conclusions and Evaluation
Advocacy

Susan asked the participants to come up with 2-3 things as advocacy points to address to private

donors on the importance of education in emergencies. The following issues were raised from

the participants: (round the table, and additional points were raised)

AL N N N Y NN

Education is a fundamental right in all situations.

Education is a symbol of normality, help go back to a sense of normalcy

Vital role in protection, self-esteem, psychological recovery

Sustainability: key drive for development

Linkages with other issues

Key role in disaster risk reduction, hygiene, etc.

MDGs, EFA: half of the worlds’ out-of-school children live in conflict-affected fragile states.

SC’s Rewrite the Future Two Years On (DVD) was shown to the participants as one example of

advocacy campaign.

Susan and Rie congratulated and appreciated the participants and closed the 3-day workshop

followed by the participants’ evaluation.
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Reconstruction

8

Minimum Standards for
Education in Emergencies,
Chronic Crises and Early

e

Inter-Agency Network for

Education in Emergencies (INEE)

= Cpen network of UM agencies, MGOs, donors,
practiioners, researchers and individuals from
affected populations

= Warking to ensure right to education in
emergencies and post-crisis reconstruction

= Sharing good practices, tools and research

* Encouraging information sharing amaong
members and pariners

www.Ineesite.org

LT Baifds -1

The Sphere Project

= A process that began in 1837 1o address concems of
quakly and accountability in smanilanisn responbes

» Humangaran Charter that emphaszes the “nght o life
with dignity”
= firmum Standards in Cisaster Response
o Waler, sanitation snd hygens promaotion
o Food sscunty, nutriton and food sd
O Sheltar, satlemant and nondood ems
o Health services

www.sphereproject.org

SITAMAT Taman1-1

Goal of the INEE Minimum Standards

= Commen starting peint to reach a minimum level
of educational quality and access

Tool to improve coordination and enhance
atcountability and predictability

Tool for capacity-building and training

Aid to strengthen the resilience of Ministries of
Education

Tool to promaote education

INFEMIEF [Py

Development of the INEE
Minimum Standards

Conzultative process

* INEE ismens
EOFE b P

* Fligidbosed sons uiirbions

* Pody FeVIeW proeess

W Contert of handbook

" represents rights,

lessons leamed, and

collective thinking of

education professionals

More than 2,250 people participated

Standards, Indicators ...

= Standards
o Goals o be met

o Practical guade to plan and davalap appropriats
aducational responsss

o Ensure all components of education are included
= i ators

o Signaks thal show whather the stendard has baen
attained

© Tools o measure and communicate the imgact or
resul

O hay be quaiistng of quanntaive
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Minimum Standards for Education in Emergencies, Chronic Crises and Early
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... and Guidance Notes

* Provide background informaton in relation to the
indicator(s)

= Halp to interpret the indicatars
* Offer advice on prionty issues

* Highlight some of the practical issues that may
arse

el P

Why “minimum™ standards?

= They articulate a universal minimum level of
aducational quality, access and provision,

= They reflect the legal instruments upon which
they are based, which allow for appropriate
aducation for all even in stuabions of emergency

= [fcannol attain standards/indicators, must
undarstand and explain gap and what needs to
change
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The Categories
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Cross-Cutting Issues

= Human and children's nights
= Gender

= HIVIAIDS

* Disability and vulnerability

AT Frem—yET)

Review of Standards

and Indicators

= Reaview the standards and indicators for your
assigned category

* As a group. for each standard suggest one
specific strategy or activity for achieving some
{or all) of the indicators in order to meet the
standard.

P ATEE [

Conclusion

INEE Minimum Standards:
* Tool to improve the effectiveness and quality of
aducation in emergency situations

* Commitment to accountability

= The 5 categories are Interdependent and must
be applied based on the specific context

= Based on the principle that affected populations
hawve the right ta lifie with dignity

MEEASTEE C——




Update on the Education Cluster
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Cluster approach

Aims to strengthen averall humanitarian
response in five key ways:

= Ensuring sufficient global capacity

* Ensuring the identiication of predictable
leadership

= Creating strengthened partnerships

« Strengthening accountabiliby

= |mproving strateqic field level coordination

Education Cluster: Vision Statement

T enatie Al CHiOmen and young penple [ Nave Immedige Jciess
Of Ercured CONENUSY 0 3 Sy educaion n & i3 endonment, in
oroer i probect, develop and FacHEae. a refum o nomadty and
stamility - Mmugn STenhened sysiem e and toos that improve
BrEpAEnETE and repsE g Tacilae eMechve partrershn e
2chion in T nesd

|:|I'I':|l' Chuster = gloDad leved coded Dy UN and NG0, wim 3 Unit =2t up
in GEreva

Ugirand irvestment meade by UNICEF and Sae e Chiden, wilh
ication CILSSer Achsony Groun [Chester Flan and Appeal fr
2007-200E)

Cluster bull on e rienagency nalurs of the INEE. on e princple
I:chgnﬁltf INEE will br uied a5 main depostory of nesournes for tne
= F

Education Cluster; Objectv

1. Promeie increast:d understancing of
rale of educatian in first phase and
subsequent phases of emergency
responsE and Sarly recoverny

2, PFromoée and improve intemationally
recognized standards of good
praciice in-educabon

3. Cpe-ordmate parbcpatng agenciesin
providing a rapid and effeciive response
o education need s of chldren and
¥OUNg peopie affeced by emergencies

4. Srengthen resparse capacity through
global podd al speoalists galled and
experenced in gd in emergences
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Education Cluster. Object|

Sitrergihen intérvention resources
theouagh the giobsl aeslability of key
supithe s b Ssugpont rail respanse in
educatnn

| rprove capacily. of padner agencies o F '
hek countnes Duld back better’

Strergthoen i on in diGashir w5k
pducian efans and omraency
prismangdrais planmng of host

CJERARITIT s

Mapxirriga funding appotuniies for
IrEEgency Elucaion work, indluding
thmugh coordinating and collating
progosals frorm ol mlevant agencies in
thae LIM CAP or Flash Appieals

Education Cluster Country Implementation

Az of October, 20 Countries have Tormally
Implemented the Education Cluster (out of a total of
29 countries Implementing the cluster approach):

=12 countries with HC  Alghanistan, Cenfral African
Republic, Chad, Cots divaire, DRC, Guinas, Ethiopa,
Indonesia, lraq. Kanya, Myanmar, Megsl, Palasian
Somalia, Ugands

-5 countries with RC. Lebanon, Madagascar,
Mozambagie, Ehilippines and Tajikistan

-Cthar countries having implsmented a clustar-lile
machanisn mdhude Sn Lanka, Sudan and Timor Leste

Where are we now at the global level?

Wschanism in place to make the clustar opsrational (MOL
batwean UMNICEF and Save tho Children at giobal and fietd
lewal, with do-lead global supgort unit in Genswva)

UMICEF is the Education Cluster lead in gl countrigs, Seve
the Children @ formally the co-léad in Kenya, Mozambaque
and Myanmar. In practice Lhars ane srangamants in somea
countries not wot formaly chard|ed or ackn owledged

Education Cluster Advisary Group has évahvd inbo Clustsr
Wiirking (3roup, wath a broader range of pariners, & move
forward and devalop neny Cluster Wk Flan

The Capacity Mapoana/Gap Analy5is exériise sxpactad 1
identify gaps and pricaities

ECWG Workplan

* Workplan and appeal for 2007. 2008 nearly complets,
intludied capacly mapping, coordimation, capacty buildng
as5ESEMANT

= Currant work to agres on future strategc prionibas for the
Education Cluster waork plan in 20092010

« Areas of focus include Neld oparations, capacity building,
kngsdedgs managsment and ghobal dversight, advodacy and
liaison




10 Needs Assessment Checklist

Checklist: Overall Situation of Country and Affected Areas

Overall Situation

Economy

Politics

Brief history

Ethnic groups

Lanquages (official language(s) and other languages)

Security condition (security in general, its effect on education, and
possible negative impact of education on security)

Other possible risks to increase tensions/conflict

Transportation, condition of road, communication (possible risks to
affect efficiency of assistance)

The Nature of Emergencies

Conflict or natural disasters

Causes of emergencies

Affected areas

Death toll

No. of the injured

No. of refugees/IDPs/returnees

Who are most affected? (classified by area, ethnic group, cast, gender,
economic status, etc.)

How children, school, families and community cope with emergency
situations (available resources and existing structure/groups, networks)
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ecklist: Education System and Statistics

Ed

ucation System

Was there functioning education system before '‘emergencies'?

Level of education (pre-school, primary, secondary, tertiary, non-formal and
alterative education)

Appropriate age for each level of education

Ed

ucation Statistics

Net enrolment rate (country average, classified by area, boys and girls)

Gross enrolment rate (country average, classified by area, boys and girls)

No. of school-going children (country average, classified by area, school, boys
and girls)

No. of out-of-school children (country average, classified by area, boys and
girls)

No. of formal schools (country total, classified by area, level of education, boys
and girls)

No. of non-formal/alternative schools (country total, classified by area, level of
education, boys and girls)

No. of teachers (country total, classified by area, school, male and female,
qualification)

Dropout rate (country average, classified by area, boys and girls)

Retention rate (country average, classified by area, boys and girls)

Adult literacy rate (15 years and above) (country average, classified by area,
male and female)

No. of non-literate population (15 years and above) (country average, classified
by area, male and female)

No. of literacy and other non-formal education classes (country total, classified
by area, content of education, male and female)

No. of teachers/facilitators (country total, classified by area, school, male and
female, qualification)

Education Management Information System (EMIS)

Availability and functioning of national Education Management Information
System (EMIS)

Availability and functioning of EMIS for non-formal education or equivalent

Ca

pacity of Government

Structure of Ministry of Education (national, regional)

Budget of Ministry of Education (classified by level of education, recurrent cost,
etc.)

Other relevant ministries (pre-school, school construction, etc.)

No. of education officials

Qualification of education officials

Office space, means of communication and transportation

Capacity on planning, monitoring and supervision, coordination
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cklist: Policy and Coordination

Education Policies

Availability of education policies and laws

Availability of policies/regulations on learning spaces, school rehabilitation and
construction (also see, Access and Learning Environment)

Availability of education policies on refugees, returnees, IDPs, ex-soldiers

Free and compulsory education

School uniform

Language(s) of instruction

Teacher training, teachers' qualification (also see, Teaching and Learning,
Teachers and Other Education Personnel)

Teachers' salary, recruitment process, screening guidelines (also see,
Teachers and Other Education Personnel)

Curriculum and textbooks (also see, Teaching and Learning)

Coo

rdination

Availability of coordination mechanism through Education Cluster or equivalent
(national, regional)

Who is doing what and where? (mapping)

Roles and responsibilities of key stakeholders (government, aid
agencies/organisations)

Availability of local NGO partners and their work experience
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Checklist: Access and Learning Environment

Level of Damage

No. of functioning schools and location

No. of destroyed schools and location

No. of heavily damaged schools and location

No. of lightly damaged schools and location

No. of teachers and children who died/injured form emergencies

Learning Environment

Roof, wall, window (enough light), floor, furniture, blackboards, water and sanitation

Availability of toilet facilities (separate for boys and girls, etc.)

Quality of tent and other temporary learning spaces

Teacher-pupil ratio

No. of pupils/classroom

No. of shift (gender wise, time)

Availability of teaching and learning materials ( - see, Teaching and Learning)

Availability of policies/regulations on temporary learning spaces, school rehabilitation and
construction (- see, Policy and Coordination)

Access to Formal School/Non-Formal Education Classes/Alternative School

Location of school/classes (school, tent, outside, community centre, house, religious
place, others)

Distance to school/classes

Security condition in and around school/classes (including landmines and UXOs)

Students' and learners' education experience and their current learning needs

Reasons for not attending school/classes

Who are out-of-school children? (ethnic group, gender, cast, economic status, siblings,

Household situation of students and learners (economic status, no. of family members,
education background of parents and siblings, etc.)

Opinions of parents/families and community about education and teachers (content,
gender, time, place to learn, etc.)

Who in households decides children's participation in school?

Community contribution/available resources, roles and responsibilities

Materials and Local Companies

Cost of tent, cement, furniture and other necessary materials

Availability of local companies for procurement of tents, school
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Checklist: Teaching and Learning

Curriculum and Textbooks/Learning Materials for Formal School, Non-Formal Education
Classes/Alternative School

Which Department in the Ministry of Education in charge of curriculum/textbooks

Availability of national curriculum and textbooks

Availability of curriculum and textbooks especially for out-of-school children
(accelerated learning, etc.)

Availability of curriculum and primer for literacy and other non-formal education
classes for youth and adults

Need for revising national curriculum and textbooks/primer (issues of language,
conflict-related content, updated skills and knowledge)

Availability of teachers' guide and other teaching materials

Availability of stationeries, blackboards

Availability of books and other reading materials

Need for including psychosocial care, disaster preparedness and response education,
landmine education, etc.

Languages

Language(s) of instruction (- see, Policy and Coordination)

Mother tongues of teachers and students/learners

Difficulties of teaching/learning in certain language (s)

Printing and Distribution of teaching/learning materials

Mechanism of printing and distribution (government, private companies, donors, at
national, regional and school levels)

Teacher Training

Which Department in the Ministry of Education in charge of teacher training

Expected teachers' qualification in policy and reality (classified by area, gender, etc.)
(- also see, Teachers)

Availability of existing pre-service and in-service teacher training programmes

Availability of existing teacher training materials and facilitators

Teacher training method

Space for teacher training

Need for including psychosocial care, disaster preparedness and response education,
landmine education, etc.

Psychosocial Support

Trauma situation of teachers, children and families (see also, Access and Learning
Environment, Teachers and Other Education Personnel)

Learning

Students' and learners' opinions about teachers, content of learning, textbooks and
learning materials, environment, etc.

Assessment and Evaluation

Indicators and method of assessing teaching and learning achievement

Indicators and method of evaluating teacher training

Indicators and method of evaluating psychosocial support




Teachers and Other Education Personnel

Qualification, Training, Recruitment

Availability of teachers (classified by gender, ethnic groups, qualification,
area, etc.)

Qualification of teachers in policy and reality (also see, Policy and
Coordination, Teaching and Learning)

No. of teachers who have/have not received teacher training and what kind
of training received

Source of teachers' and other education personnel's salaries

Salary scale and actual situation of the payment (also see, Policy and
Coordination)

Recruitment process and screening guidelines on teachers as well as
realistic solutions (also see, Policy and Coordination)

Classroom Situation

Attendance of teachers

Reasons for not attending classes, if any

Attitude of teachers towards children (physical and verbal punishment, etc.)

Monitoring and Supervision

Mechanism and indicators of monitoring and supervision of teaching and
learning (government structure and actual situation) (also see, Teaching and
Learning)

Access to psychosocial support and counseling
(also see, Teaching and Learning)

Other Relevant Stakeholders

Availability and functioning of School Management Committees, PTAs, Child
Clubs or equivalent
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11  Questionnaires (Group 1~Group 4)

Group 1 Questionnaires (for Afghanistan)

GOVERNMENT

Policy

Do you have provincial educational action plan?

Do you have any provincial curriculum?

Recruitment system of teachers

Policy on returnees

Willingness to accept international support

Policy on school fees

Security

[Do you have any security guidelines for schools?

Budget

Is there educational budget plans?

Donors' and partners' plans and commitment

Statistics

[No. of students and teachers

Teacher training

[Do you have teacher training programme?

SCHOOL

Learning materials/curriculum

What kind of material are you using?

Any instruction from the government?

Training

[Was there any training for teachers recently? What kind of training?

Security

Do you have any security guidelines for schools?

Do you hear any security incidents around school?

Budget

How much is school fee, if any?

Salary scale for teachers

Honorariums for volunteer teachers and facilitators

Where does financing to school come from?

School facility

[What is the condition of school facilities?

Returnees

How many returnee students and teachers are there in this school?

What are the biggest concerns for returnees

COMMUNITY

Returnees

[What kind of troubles your community has with returnees, if any?

Security

[Location of landmine affected areas/schools

Others

Any community/ethnic problems

Are people willing to send children (girls) to school? Why?

What kind of expectations do you have from school, if any?

Did you have non-formal education system before?

Can people afford to pay school fees, if required?

Do you communicate with school? If so, how and how often? If not, why?

Do children want to go to school? Why?
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Group 2 Questionnaires (for Afghanistan)

Provincial Education Office

School

[ Community

Teaching and Learning

What do you think is the objective of
education for children ?

How many textbooks (other ed material)
do you have ?

What do you think is the objective of education
for children ?

What do you think is the objective of
education for children ?

Is there any special service for disabled children
?

How quickly can you make decisions /
Who makes the decision ?

Access and Learning Environment

Where do you get educational budget
and what is the budget allocation ?

Are water system and food available at
school ?

Are you willing to send children to school ?

How is the budget managed and by
whom ?

What kind of non-formal education is
available ? (including land-mind awareness
education)

How many health services institutions are
available in the community ?

How many school-aged children are in
the Parwan province ?

How many qualified/female teachers are
available ?

What should be the instructional language in
school teaching and curricula ?

What is the gender ratio of school-aged
children ?

Can honorariums be provided to teachers
?

Is there tension between ethnic groups ?

How many security personnel are
available for deployment at or around

What should be the instructional language
in school teaching and curricula ?

What kind of non-formal education do you
want/expect ?

Do you have land-mine mappings ?

What is the major ethnic group attending
your school ?

Teacher and other Education Personnel

Can honorariums be provided to
teachers ?

Can honorariums be provided to teachers
?

What are the psychosocial situations of children
and families ?

How many teachers are available ?

Do you have catch-up/rapid education
system or curricula at hand ?

What is the psychosocial situation of
teachers and are there any support from
the school ?

Facilitation Policy and Coordination

How many school buildings are ready to
use now ?

How many CLCs are available ?

How many CLCs are available ?

How many 'outdoor' schools are there ?

How quickly can you make decisions /
Who makes the decision ?

How many water wells do you have to supply
water to schools and to the community ?

Are roads/transportation secured ?

Do you have the capacity to
accommodate all the returnees ?

Has there been any training conducted for
teachers ?

Is there any network between other
schools and madrassas ?

Community Participation

What kind of roles do you expect of a child in the
family/community ?

What is the family structure ?

What is the major income source ?
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Group 3 Questionnaires (for Java)
GOVERNMENT
Government recovery plan

What type of support to be prioritised in education sector?
List of schools (damage mapping)

Possible use of alternative facilities

Budget

Key actors in Education

[ Actions of other organisations (coordination)

CLUSTER MEETING

[Cross-sector cooperation (water, protection, food, health)

SCHOOL

What is the urgent needs for starting school?
Availability of materials

Availability of teachers

Availability of spaces/facilities

Confirmation of curriculum

Access to schools
need of substitute teachers

COMMUNITY

What is most needed now?

Number of displaced students

Number of orphans

Possibility of their return

Any traditional methods of healing trauma?

Availability of materials

Availability of human resources (workforce availability to rebuild)
Possibility of alternative spaces

Educational activities by Godon Yoron (informal education)

101



Group 4 Questionnaires (for Java)

Local Government

School list

School data

[#teacher #student # ed personnel

Gov assistance

[current & future

Permission to extend assistance

Map

Community

Basic information

Population in the community (age, male/female)

Budget for emergency situation

Organization chart, contact info

Family

# of affected people

Financial damage of families

Non-formal education facilities

Psychosocial care need?

Policy

Response from the Community?

Response from the International community?

Is there any assistance needed?

School

Basic info

What type of school? (Boy's /Girls'/Muslim/Christian)

Statistics

School Management Committee, PTA

Budget

Facilities

Current damage situation?

Facilities

Building, sanitation

equipment

Chair, desk, stationeries

Replaced area available for child-friendly space?

Students/

Current damage situation?

[Students

Teachers

Teachers

Families

Access to school

Psychosocial situation

Policy

When to start?

Response from the Community?

Response from the International community?

Is there any assistance needed?
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12-1 Group 1 Response Plan (Schedule and Action Plan)

Response Plan: Schedule

Group 1: Afghanistan

Project title: Bringing back to normal education

Time frame: May 2002 ~ October 2002

Project site: Villages of Parwan Province

Project goal: To support access to the quality education environment in Parwan Province

Project objective: To establish an elementary school for 100 students in Parwan Province affected by conflict

Month 1st month 2nd month

3rd month

week 1 2 3 4 5 6 7

10 11

—_

Alternative schools

-preparation of construction

-building construction

blackboards

Provision of teaching learning
2|materials

materials

-Students: note books, pencils

3|Advocacy

-awareness raising on importance
of education including girls

-meeting with community for the
female teachers recruitment

-Talk to religious leaders

-Talk to govt officials




70T

Response Plan: Action Plan
Group 1: Afghanistan
Project title: Bringing back to normal education

Time frame: May 2002 ~ October 2002

Project site: Villages of Parwan Province
Project goal: To support access to the quality education environment in Parwan Province
Project objective: To establish an elementary school for 100 students in Parwan Province affected by conflict

Activities Indicator work to do required resources| time frame risks or concerns
Space
(community
1|Alternative schools -talk to community leader house or Security deterioration
-preparation of construction
-find contractor; clean of the site, procurement of
-building construction construction materials $$3$ Development of conflict
Vehicles;
-provision of furniture, -buy blackboards, chair, desk; negotiate with WFP|Human
blackboards for cash/FFW resources; Weather: Overflow of the returnees
Provision of teaching learning
2|materials $$$$
-Teacher: chalks, teaching Education;
materials -Stationeries; teaching materials Advisor
-Students: note books, pencils -Buy notebooks; stationeries
-awareness raising on importance of education
3|Advocacy including girls
-meeting with community for the female teachers
recruitment Brochure
-awareness raising on landmine issues
-Talk to religious leaders Facilitator
-Talk to govt officials Interpreter
4
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12-2  Group 2 Response Plan (Schedule and Action Plan)

Response Plan: Schedule

Group 2: Afghanistan

Organization: Mr. Children

Project title: Schooling for Afghanistan Children

Time frame: 1 year

Project site: Parwan Province

Project goal: To ensure the enrolment of all school-aged children into primary school
Project objective: To enhance the enrolment of school-aged children including girls

Month Budget(¥million)
Assessment & M&E of Damaged School 5

Learning Space Tents Distribution 15 ------
Repair & Providing Facilities (Heating system, Watsan) 100
Assessment & M&E 5

Teaching/ learning materials

Stationeres Ditribution 5 Preparaton 1 I
Landmines Awareness 10 Preparation

Security Education & Assessment & M&E 5

Advocacy in school Psycho-social activities : Teacher's Training 10
Gender Training w/school 10
School advertisement to community 5
Assessment & M&E 5

Advocacy to communities Gender equality (Meeting w/ Community)
Groups Organising : PTA, Youth Groups, Community Organisa| 10 Preparation | Preparation | Preparation
Campaigns 10 Preparation _
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Organization: Mr. Children

Project title: School for Afghanistan Children

Response Plan: Action Plan
Group 2: Afghanistan
Organization: Mr. Children

Project title: Schooling for Afghanistan Children

Time frame: 1 year
Project site: Parwan Province

Project goal: To ensure the enrolment of all school-aged children into primary school
Project objective: To enhance the enrolment of school-aged children including girls

Activities Indicator work to do risks or concerns
. Assessment of Damaged School Security of Local NGOs
. # of repaired — - -
1 Learning Space schools / tents | 1€nts Distribution Nature Constrain & Security of Local NGOs
Repair & Providing Facilities (Heating system, Watsan)  [Security
Assessments Securit
2 Teaching/ learning materials # of students w/ Y

materials

Stationeries Distribution

Nature Constrain & Security of Local NGOs

# of landmines

Landmines Awareness

Security

. . . victims & # of |Assessment & M&E Nature Constrain & Security of Local NGOs
3 pecurity Education & Advocacy in schod . - — — - - —
counseling # of |Psychosocial activities : Teacher Training Security & Social-cultural sensitivity
crime rate Gender Training w/school Security & Social-cultural sensitivity
# of girls School advertisement to community Security & Social-cultural sensitivity

4 Advocacy to communities

attendance, # of
campaigns, # of
community orgs

Gender equality

Security & Social-cultural sensitivity

Groups Organising : PTA, Youth Groups, Community Orgg

Security & Social-cultural sensitivity

Campaigns

Security & Social-cultural sensitivity
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12-3 Group 3 Response Plan (Schedule and Action Plan)

Project title: Post-Earthquake Education Recovery Programme around Pleret Area
Time frame:
1st phase: from 3 June to 3 August (2 months)
Response Plan: Schedule
Group 3: Java
2nd phase: from 4 August to 4 February (6 months)
Project site: Pleret area
Project goal: Schools in Pleret area recover to the state before the earthquake and resume normal education.
Project objective:
1st phase: To provide immediate assistance to re-start school education
2nd phase: To provide psychosocial care to disaster-affected children and adults

Month 1st month 2nd month

3rd month

week 1 2 3 4 5 6 7

10 11

12

School refurbishment/tent distribution

Rubble Removing

Sanitation

Tent set-up

Repairing destroyed parts of school buildings

School material and equipment distribution

Acquisition/distribution of materials from UNICEF

Acquisition/distribution of school equipments

Psychosocial care

Information gathering on traditional methods

Implementation of sessions

Education on disaster prevention

Identification of material and trainers for teacher's training

Implementation of teacher's training

Monitoring of activities by teachers

Advocacy to MoE to put the activity into school curriculum
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sponse Plan: Action Plan
oup 3: Java

yject title: Post-Earthquake Education Recovery Programme around Pleret Area

ne frame:

1st phase: from 3 June to 3 August (2 months)
2nd phase: from 4 August to 4 February (6 months)

dject site: Pleret area

dject goal: Schools in Pleret area recover to the state before the earthquake and resume normal education.

Jject objective:

1st phase: To provide immediate assistance to re-start school education
2nd phase: To provide psychosocial care to disaster-affected children and adults

Activities

Indicator

work to do

required resources

time frame

risks or concerns

School refurbishment/tent distributid

Rubble Removing

Community workforce

2 months

Workforce availability

10 schools to |Sanitation local partners Need coordination with other actors
be refurbished/ [Tent set-up 20 tents (UNICEF) delay in procurement of tents
10 tents to be construction materials, local
set-up Repairing destroyed parts of school buildings NGOs, carpenters
School material and equipment Acquisition/distribution of materials from UNICEF 1200 kits 2 months  [Awvailability of school kits
distribution Acquisition/distribution of school equipments financial/human resource Delay in procurement of school kits
20 schools
Psychosocial care 10 Information gathering on traditional methods knowledge of community 6 months
sessions/school [Implementation of sessions experts
1000 space
participants
Education on disaster prevention 20 teachers  |Identification of material and trainers for teacher's training materials for learning/teaching [6months  |MoE's policy

trained through
education
4
sessions/school

Implementation of sessions

trainers

Monitoring of activities by teachers

Advocacy to MoE to put the activity into school curriculum
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12-4  Group 4 Response Plan (Schedule and Action Plan)

Group 4: Java

Project title: Emergency Assistance for Distribution of Educational Materials for Schools and Communities in Jetis, Bantul
Time frame: June - Mid August, 2008

Project site: Jetis, Bantul

Project goal: Provide children with protection centering around education.

Project objective: To assist schools to re-start on mid-July, 2008

To assist communities in meeting their immediate needs around education

Month

1st month June

2nd month Jul

3rd month August

week 1

2 3

7

10

11

12

13

Distribution of tents, school equipments and
stationeries, biscuits.

Meetings with PNGO

etc.

Gain permission from the local authorities

Negotiation with UNICEF/WFP/local suppliers/NGO.

Community relation building

Arrangement for transportation

Delivery

Monitoring & Evaluation

Distribution of water tanks and mobile latrines

Gain permission from the local authorities, etc.

Procurement: Estimation

Procurement: Order

Procurement: Delivery

Community relation building

Monitoring & Evaluation

Rubble moving fees

Community relation building: selection & payment

Arrangement for a track

Monitoring & Evaluation
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Project title: Emergency Assistance for Distribution of Educational Materials for Schools and Communities in Jetis, Bantul
Time frame: June - Mid August, 2008
Project site: Jetis, Bantul Re-start class in June 5
Project goal: Provide children with protection centering around education.
Project objective: To assist schools to re-start on mid-July, 2008
To assist communities in meeting their immediate needs around education
Activities Indicator work to do Required resources| time frame risks or concerns
1 |Distribution of tents, school No. of distributed  [Meetings with PNGO * Overhead cost * Completed by July (Rainy season starts in
equipments and stationeries, biscuits. |tent, school Gain permission from the local authorities, etc. * Labor cost August)
equipments, Negotiation with UNICEF/WFP/local suppliers/NGO. * Transportation cost * Community response
stationeries Community relation building Costs for tent, * Change of needs may impact budgets

Arrangement for transportation

Delivery

Monitoring & Evaluation

school equipments,
and stationeries, and
hiscuits.

* Unable to gain permission from the
government.
*Procurement promise not met

N

latrines

Distribution of water tanks and mobile

No. distributed
water tanks and
mobile latrines]

Gain permission from the local authorities, etc.

Procurement: Estimation

Procurement: Order

Procurement: Delivery

Community relation building

Monitoring & Evaluation

* Overhead cost

* Labor cost

* Transportation cost
* Costs for water
tanks, mobile
latrines, and water

* Procurement issue for water tanks

* Change of needs may impact budgets
* Price changes

* Out of stocks

w

Rubble moving fees

Accessibility
secured to the
school

Community relation building: selection & payment

Arrangement for a track

Monitoring & Evaluation

* Labor cost
* Transportation cost

* Demand for more wages
* General laziness
* Availability of skilled staff/tracks
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NGO

/ Susan Nicolai

(1) Background on the Education Cluster

Education is increasingly recognised as an important sector within humanitarian response. At
the end of 2006, the Inter-Agency Standing Committee (IASC) endorsed the application of the
cluster approach to the education sector. At the global level, a Memorandum of
Understanding formalizing the modalities for joint leadership of the global Education Cluster
between UNICEF and the International Save the Children Alliance, and was signed in
November 2007. The Education Cluster is the only cluster at global level co-led by an UN
agency and a NGO.

The overall Education Cluster goal, in accordance with the IASC guidance on responsibilities

for global clusters, is to:

Strengthen system-wide education preparedness and technical capacity to respond to
humanitarian emergencies including the early recovery phase, ensuring greater predictability
and more effective inter-agency coordination in the main areas of standards and policy setting,

building response capacity, and operational support.

The global Education Cluster Unit was established in Geneva during the first half of 2008.
The unit includes an Education Cluster Coordinator (UNICEF) and a Deputy Coordinator
(Save the Children).

(2) Operationalising the Education Cluster in the field

According to the IASC Task Team’s “Cluster Implementation Plan 2008”, the cluster approach
is to be the framework for response in major new emergencies and should be applied in all
countries with Humanitarian Coordinators by the end of 2008. Education Clusters have

already been set up at field level in a number of countries experiencing humanitarian crises.

24



The Education Cluster Implementation Update of November 2008 shows that 20
Countries have formally implemented the Education Cluster, out of a total of 28 countries

formally implementing the cluster approach. These include:

- 12 countries with Humanitarian Coordinators: Afghanistan, Central African Republic, Chad,
Cote d’lvoire, Democratic Republic of Congo, Guinea, Indonesia, Iraq, Kenya, Myanmar,
Nepal, Pakistan, Somalia, Sri Lanka, Uganda.

- 5 countries with Resident Coordinators: Lebanon, Madagascar, Mozambique, Philippines and

Tajikistan.

Other countries have chosen to informally adopt the principles of the Education Cluster or have

implemented a cluster-like mechanism.

(3) The Education Cluster Working Group (ECWG)

From September 2008, only two months ago, a global Education Cluster Working Group
(ECWG) was formed. Comprised of representatives from more than 15 agencies, this group

is defining a way forward for the Education Cluster. It has four key areas it is working on:

- Support for field operations, including surge capacity for staff, development of a field manual,
and improving supply lines

- Capacity building, for cluster coordinators, agency staff working on education in emergencies,
and national authorities

- Knowledge management, development of common assessment forms and an information
management system including web platforms

- Global oversight, advocacy and liaison (GOAL), including country monitoring and evaluation,

advocacy among donors and humanitarian community, and links across other clusters.

(4) Capacity mapping project

For the past year, the cluster has been working on a capacity mapping and lessons
learned project. Interviews have been made with some 12 operational clusters in the
field.

- Findings include that Education Clusters are context-sensitive and therefore context-specific.
They shaped by their external operating environment, including the specific needs of an

emergency as well as, for example, the point at which they are activated. The external
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environment aside, however, this report has identified a number of actions that stakeholders to

an Education Cluster can take to determine its relative success. These involve ensuring:

- Strong strategic vision in the agencies leading the cluster, combined with seniority of
involvement.

- Strong buy-in to the cluster mechanism and a clear understanding of the added value it can
bring.

- Effective coordination with government structures, with government being encouraged to
take a lead role where appropriate.

- Recognition by all actors that operation of the cluster mechanism should be ongoing and
integrated into disaster risk reduction, preparedness and recovery work.

- Joint preparedness and contingency planning (inter- and intra-cluster collaboration).

- A clear delineation of roles and responsibilities.

- Dedicated cluster coordination, and a small staff team working on the cluster in each agency.

Dedicated cluster funding.

Susan
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30



CAFS 18 9
7,200 3,400

Save the Children. (2007). Last in

Line, Last in School

9 14
1985 1,100
17

(Care and Maintenance)

SVA 7 23
JICA 17
30
3,000
1,100 JICA
JICA
2001 2002 JICA
2
2007
JICA

31



2005 2006

JICA

JICA

2008 7
NGO

JICA
JICA
NGO

JICA

32



CLC

18
2005 12 5,000 274 CLC
CLC
CLC
CLC
CLC
CLC
CLC
CLC
CLC 3

33



Aye Myint Than Htay CLC

Susan Nicolai

EFA  MDGs
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